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CHAPTER

1

I NTRODUCTION
1.1 Executive Summary
This year’s portfolio provides a reflection on changing perspectives. Having
settled in to a teaching role here that serves freshmen across the disciplines,
while many of my colleagues teach courses in the major designed for campusonly students, I have started to see the distinctive characteristics of course
design for various segments of Saint Leo. I have come to see the challenge
of our One University approach in very acute ways—the colleagues closest to
me are least accustomed to thinking of programs in terms that reach beyond
our campus community. What I previously thought was a matter of gaining
support from my local peers has, with my changing perspective, become a
matter of outreach, understanding, and alignment across an ever-expanding
group of stakeholders.
Differences in perspective such as these form a thread throughout this
portfolio. In the Teaching chapter, I review the perspective I have gained of
our on-campus students through my experimentation with public-facing blog
posts as the destination of student work. Campus student reticence toward
digital solutions to writing problems presents a bold contrast to online student enthusiasm for video-based interactions. While I understand the fundamental difference between the technologies is one of production versus con3
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sumption, the student evaluations for online and on-ground courses paint
interesting pictures of diversity in our students’ expectations regarding technology use in instruction.
The Scholarship & Professional Development chapter contrasts my heavy
conference schedule with the work I want to accomplish locally at Saint Leo.
This chapter shows my perspective changing from a conference enthusiast
to a conference skeptic as a result of the time and resources I spent keeping
up with conferences that ultimately provided little benefit. In this chapter,
I explain my changing positions and revise my expectations for professional
development and publication in the future.
And finally, the Institutional Service chapter presents my committee work
from this year as a series of still-in-progress projects that are each helping
me better understand how Saint Leo fits together while also helping me learn
to expect slow progress when diverse groups expect results influencing the
whole institution. I’m learning patience, persistence, and perspective through
these committees, and I look forward to continuing that growth in the future.
In this year’s portfolio, I risk including more admission of frustration than
may be typical for this type of document. I do so not to sound defeated or
angry, but to illustrate my motivation for future changes and development. I
have found frustration to be an effective indicator of specific areas of concern,
and the narratives on these pages show how several small frustrations have
drawn my attention to useful ideas for future growth. Rather than dwelling on
the frustration, I discuss it openly in order to position it as a launching point
for next year’s growth opportunities.

1.2 Personal Narrative
In my portfolio last year, involvement emerged as the thematic centerpiece—
I examined how participating in more committees and on-campus activities
than I anticipated helped make me feel more connected to the Saint Leo community. This year, my efforts to maintain my involvement at times distracted
me from the work of the classroom or from seeing the bigger picture of our
One University. Looking back on what I have experienced and learned, I see
that my greatest changes have been in terms of my perspective. I now think
differently about the needs of composition courses at this institution, the role
of conferences in my career goals, and the connection between students and
their audiences in (and out of) class.
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Membership on the department chair search committee, the content initiative workgroup, and the university senate technology committee have allowed me to see how campus decisions affect our faculty, our department,
and our university at large. They have also shown me how diverse our student
body is, making me concerned about our slow but persistent move toward
increasing standardization. My visit to the Chesapeake Center’s Faculty Development Day expanded my thinking about training of, and communication
with, our faculty who are not on campus. Those experiences translated into a
renewed vision for the Composition Committee, one that involves more open
communication with a wider range of stakeholders. Along those lines, this
changing perspective has me re-thinking the kinds of products we can ask
students to do and the way we can make the work we do at Saint Leo move
visible to those outside our community.
The perspective I’ve gained this year prioritizes balance, and I hope to
bring that element into every aspect of my work next year—maintaining my
involvement where it’s productive while also thinking more clearly about how
to focus my efforts and time on projects that will improve the writing curriculum across all of Saint Leo University.

Christopher R. Friend
christopher.friend@saintleo.edu

EDUCATION

PhD in Texts & Technology, University of Central Florida, 
MEd in Curriculum & Instruction (Gied Education), University of Central Florida, 
BA in English (Creative Writing) cum laude, University of Central Florida, 

DISSERTATION

Composing the Classroom, Constructing Hybridity: Writing Technology in(to) Course Design
Explored diﬀerences in teaching practices, student learning, and the co-creation of the environment
of interaction when composition courses transition from face-to-face delivery to a blended format.
Using Composition I ( ) courses taught at  as the initial investigation site, this project
explored how students, instructors, and institutions deﬁned and created hybrid writing classes. e
research examined diﬀerences in course design, teacher pedagogy, institutional training, and student
perception and performance. ualitative data from class observations and interviews with a variety
of stakeholders combined with student perception and performance assessment to form a detailed
picture of how we understand blended composition courses, how teachers adapt  courses to
diﬀerent delivery modes, and how students perform in those environments.

ACADEMIC
POSITIONS

Assistant Professor of English—Saint Leo University

Aug –present

Graduate Teaching Associate—University of Central Florida

Aug –May 

Facilitator—John Scott Dailey Florida Institute of Government, 

Sept –July 

English Teacher (on-ground & online)—Seminole County Public Schools July –Jan 
EDITORIAL
POSITIONS

Director, Hybrid Pedagogy

Aug –present

Reviewer, Int’l Journal for the Scholarship of Technology Enhanced Learning Sept –present
Reviewer, Hybrid Pedagogy
TEXTUAL
PUBLICATIONS

May –Aug 

Friend, Christopher R. (forthcoming). Outsiders, All: Connecting the Pasts and Futures of Digital
Humanities and Composition. In Dorothy Kim and Jesse Stommel (Eds.) Disrupting the Digital
Humanities. Punctum Books.
Friend, Christopher R. (). Student writing must be graded by the teacher. In Drew M. Loewe
and Cheryl E. Ball (Eds.), Bad Ideas About Writing (pp. forthcoming). Morgantown, WV: Digital
Publishing Institute.
Friend, Christopher R., Morris, Sean Michael, and Stommel, Jesse. (). Writing at Scale: Composition s and Digital Writing Communities. In Abigail G. Scheg and Daniel Ruefman (Eds.)
Applied Pedagogies. Boulder, CO: Utah State University Press.
Friend, Christopher R., Morris, Sean Michael, and Stommel, Jesse. (). A Kaleidoscope of Variables: e Complex Nature of Online Education in Composition Courses. In Abigail G. Scheg
(Ed.) Critical Examinations of Distance Education Transformation across Disciplines. Hershey: IGI
Global.

Friend, Christopher R. (). How (Not) to Plan Your Entire Course. Journal of Interactive Technology and Pedagogy — Teaching Fails,  October .
Friend, Christopher R. (). Collaborative Writing in Composition: Enabling Revision and Interaction rough Online Technologies. International Journal of Online Pedagogy and Course Design (), (), –. doi:ijopcd.
Friend, Christopher R. (). “Will s Work for Writing?,” Hybrid Pedagogy,  March .
Friend, Christopher R. (). “Learning as Performance:  Pedagogy and On-ground Classes,”
Hybrid Pedagogy,  August .
Friend, Christopher R. (). “Balancing Act: A Review of Boellstorﬀ ’s Coming of Age in Second
Life,” Rhizomes (), .
AUDIAL
PUBLICATIONS

Friend, C., and Robin DeRosa (, Mar. ). Friend, C. (Producer). Access. e HybridPod
[Audio podcast]. Retrieved from http://hybridpod.audio
Friend, C., Greg B. Curran, and Paul France (, Aug. ). Friend, C. (Producer). Openness. e
HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio
Friend, C., and Amy Collier (, May ). Friend, C. (Producer). uestioning Learning. e
HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio
Friend, C., and Janine DeBaise (, Apr. ). Friend, C. (Producer). Responsive teaching. e
HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio
Friend, C., and Stewart, B. (, Jan. ). Friend, C. (Producer). Networks. e HybridPod [Audio
podcast]. Retrieved from http://hybridpod.audio
Friend, C., Bali, M., Honeychurch, S., and Hodgson, K. (, Oct. ). Friend, C. (Producer).
Collaboration. e HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio
Friend, C., Anderson, C., Beck, E., Hatcher, M., Lo, C., Morris, S. M., and Rawson, K. (, Sept.
). Friend, C. (Producer). Digital pedagogy, part . e HybridPod [Audio podcast]. Retrieved
from http://hybridpod.audio
Friend, C., Anderson, C., Beck, E., Hatcher, M., Lo, C., Morris, S. M., and Rawson, K. (, Aug.
). Friend, C. (Producer). Digital pedagogy, part . e HybridPod [Audio podcast]. Retrieved
from http://hybridpod.audio
Friend, C., Vie, S., Stedman, K., and Stommel, J. (, May ). Friend, C. (Producer). Play in
education. e HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio
Friend, C., Shaﬀer, K., Inoue, A. B., and Bessette, L. S. (, Mar. ). Friend, C. (Producer). Assessment and Generosity. e HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio
Friend, C., Bali, M., and Inoue, A. B. (, Feb. ). Friend, C. (Producer). Compassion. e
HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio
Friend, C., Kutnowski, M., Shaﬀer, K., and Sircy, J. (, Jan. ). Friend, C. (Producer). Listening
to students. e HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio

FACILITATED
SEMINARS

“Intro [to Critical Digital Pedagogy]” (scheduled) |  (University of Mary Washington), August

“Critical Pedagogy and Digital Praxis in the Humanities” (scheduled; with Robin DeRosa) | 
(UVic), June 
“Critical Pedagogy and Digital Praxis in the Humanities” (with Jesse Stommel) |  (UVic), June


CONFERENCE
PRESENTATIONS

“‘We’re Not Ideologically Neutral’: Using Open-Access Journals for Community/Advocacy” | o
Commons (Savannah), Mar 
“Combatting Otherness: Helping Students Navigate Belonging rough Discourse Community
Analysis” | e (Baltimore), Mar 
“Virtual Corridors: Nurturing States of Mind in Online Spaces” |  (St. Petersburg, Fla.), Oct

“Digital Publishing Workshop” | Digital Pedagogy Lab Institute (), Aug 
“From Mickey Mouse to Cigar City: What Flexibility, Interdisciplinarity, and a Two-Hour Drive
Can do for Employability,” part of the “Demystifying the Job Market: Taking Action toward Transparency through Data and Narrative” panel |  (Houston), Apr 
Panelist on “Podcasting Together: Recording, Editing, and Sharing Sound” | Computers & Writing
(UW—Stout), Jun 
“e Missing Link: Interventions for Enhancing Traditional Student Composition” | Computers
& Writing (UW—Stout), Jun 
“Modality as Contact Zone: e Convolution of Access, Politics, and Ethics in Florida’s Online
Courses” | Computers & Writing (), Jun 
“Out of Our Hands or Out of Our Minds? Using Distributed, Collaborative Tools to CrowdSource Content Creation in Humanities Classes” | Digital Humanities Summer Institute Colloquium (UVic), Jun 
“Flipping the Classroom: Philosophy, Pedagogy, Praxis, and Production” with Susan Crisafulli and
Christina Grimsley |  Workshop, Mar 
“More than Cogs: Using  Pedagogies to Resist the Mechanization of  Students” | Computers & Writing (Frostburg State), Jun 
“Promoting Access: Improving Intertextuality and Information Accessibility with Digital Portfolios” |  National Convention, Apr 
“Going (Pedagogically) Green: Student Work as Objects Created for Re-Consumption” | English
Symposium (), Mar 
“Implications of Delivery Mode for an Outcomes-Based  Curriculum” | , Mar 
“Taking a Byte in the Middle: Implementing Digital Portfolios in  Courses” |  Computer
Connection, Mar 

“From Knowledge-Seeking to Knowledge-Making: Improving Intellectual Capital in First-Year Composition Courses” | Globalization, Information, Policy & Knowledge Production Annual Meeting
(), Feb 
“Built Beyond the Walls: Bringing  Strategies into the Composition Classroom” | North Carolina Symposium on Teaching Writing (), Feb 
“Managing Expectations: Directed Self-Placement for In-Person or Online Courses” | Student Success in Writing (), Feb 
“Umbrella or Bridge: Discourse Communities as the Centerpiece of ” | Classroom Matters:
Pedagogy in Practice and Philosophy (), Feb 
“Promoting Access: Creating Information Literacy rough Digital Portfolio Design” | Georgia
International Conference on Information Literacy (), Sep 
“Putting Digital Humanities in First-Year Composition” | Digital Humanities Summer Institute
Colloquium (UVic), Jun 
“Digital Literacies in FYC Classrooms: Enhancing Understanding, Engagement, and Transfer” with
Laura Martinez and Leslie Wolcott | Computers & Writing, May 
“Reimagining Collaboration: Peer-Review Workshops and Joint Authorship” | English Symposium
(), Apr 
“Assessing and Preserving Intellectual Property in Online Collaborative Composition” | Georgia
International Conference on Information Literacy (), Sep 
“Fortune Regained: Online Collaborative Writing Tools” |  National Convention, Apr 
“e Impact of Socio-Economic Status on Acceptance of  Gied Students in Urban/Suburban
Schools” |  National Convention, Jun 
ATTENDED
SEMINARS

Digital Pedagogy Lab Institute | University of Mary Washington, August 
Digital Pedagogy Lab Institute | UW—Madison, August 
Research Network Forum | , March 
Hybrid Pedagogy’s   | Online, August 
Digital Pedagogies in the Humanities | , June 
Graduate Research Network | Computers & Writing, May 
Composition Teaching Circles | , August  to May 
 Writing About Writing Instructor Training | Online, July 
Preparing Future Faculty | , July 
Issues in Large Project Planning and Management | , June 

POSTER SESSIONS “Delivering the : Instructional Mode & ’s Writing Studies Curriculum” | Graduate Research Forum (), April 
“Between Print and Web: Technical Skills & Intertextuality with Digital Portfolios” |  Digital
Pedagogy Poster Session, March 
“Between Print and Web: Information Fluency rough Digital Portfolio Design” | Information
Fluency Conference (), March 

INSTITUTIONAL
SERVICE

English Department  Committee (Member) 
Content Initiative Workgroup [for  implementation] |  – present (Member)
Composition Curriculum Committee |  – present (Chair)
Faculty Senate Technology Advisory Committee |  – present (Member)
QEP [Critical inking in Curriculum] Faculty Fellows |  –  (Member)
Arts & Sciences Strategic Plan Working Group—Innovation Committee |  –  (Member)
ePortfolio Technology Adoption Committee | – (Member)
Composition Community Chronicle (newsletter) | Jan  – Aug  (Design Co-editor)
Composition II Curriculum Revision Committee | Fall  – Dec  (Member)
Program Assessment Portfolio Review Team | Summer  – May  (Member)
Allies Advance Diversity Training | Fall  – May  (Panelist)
Composition II Curriculum Revision Pilot | Spring  (Pilot Instructor)
“Implications of Genre eory for Writing Instruction and ” | Fall  (Workshop Co-presenter)
Discourse-Community Curriculum Unit Redesign Task Force | Spring  (Member/Presenter)
Composition I Curriculum Revision Committee | Fall  – Spring  (Member)

HONORS &
AWARDS

UCF CAH Excellence in Graduate Student Teaching Award winner, 
CCCC Professional Equity Project Grant recipient, 
WPA-GO CCCC Travel Grant recipient, 
UCF CAH Excellence in Graduate Student Teaching Award nominee for DWR, 
UCF Trustees Doctoral Fellow, 
Who’s Who Among America’s Teachers,  & 

AFFILIATIONS

Florida College English Association
Council of Writing Program Administrators
National Council for Teachers of English
Association for Computers in the Humanities –
Association for Supervision and Curriculum Development, –
National Association for Gied Children, –

CHAPTER

2

T EACHING
This school year marks my third and fourth consecutive semesters of teaching
only ENG 121 on campus. The routine nature of my schedule is part blessing,
part curse. The threat of boredom and burn-out is real, and conversations
with my department chair have brought attention to that concern. My natural reaction to repetition in teaching assignments brings out the blessing in
this routine—when I get bored with a course, I find ways to experiment and
make changes. What I’ve learned from my trials in the Spring 2017 semester
has informed my understanding of our on-campus students and makes me
hopeful that our composition program can be more empowering and public
than generally assumed.

2.1 Year in Review
During the Spring 2017 semester, I tried having students post their work publicly, rather than merely submitting it for the teacher’s eyes only. We used a
Wordpress blog as our repository of student writing and homework discussions. I hosted the blog on my personal domain because SLU offers no such
platform for publication—an issue at the heart of my uncertainty about scalable, public-facing writing in our composition courses.

11
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The blog successfully let students share their work more easily than things
like traditional word-processing files. With a bit more preparation in the future, it will also provide a beneficial workflow that will show students how
writing moves through phases as it prepares for publication. Using a public
platform also brought up issues of identity and privacy that we must address
institutionally if we increasingly use student work to market the activities of
the university. Specifically, a few students were hesitant to write anything
publicly in the first place. That concern faded by the end of the term, and I
took steps to discourage online search engines from documenting the work
we published, but if our students are accustomed to having their work read by
only one person, we need to be ready to support them as they grow to wider
audiences.
My other privacy concern came from a student who did not want her identity disclosed online—she wants her enrollment at this university to remain
private. This concern arises frequently because writing posted online begins
to create a digital record of people, one they may not want discovered by others. The student I worked with already had a nom de plume to use on the blog;
all I had to do was ensure her identity was in no way linked to that account.
I was able to manage her concerns easily in a single case for an on-campus
course, but I need to be aware that these issues will need to be addressed systematically as new courses are rolled out.
And finally, I had one more distinct opportunity for growth in my teaching. Very near the end of the school year, I had the pleasure of serving as a
peer observer for Marissa McLargin. As I have said since being on her hiring
committee, I learn every time I watch her teach. I was grateful for the opportunity to provide feedback on her class and help highlight the strengths of her
teaching.
In addition to my courses taught for Saint Leo, my off-campus teaching
commitments have been expanding this year. I have three opportunities to
represent Saint Leo to the larger community. Specifically, I will be teaching
for:
Digital Humanities Summer Institute (June 2017) I will co-facilitate “Critical Pedagogy and Digital Praxis in the Humanities” with Robin DeRosa.
Our intention is to brainstorm, design, develop, implement, run, conclude, and assess a MOOC in a five-day institute. This course worked
very well last year, and I anticipate a rich, rewarding conversation again
this summer.
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Beyond Essentials Webinar Series (June 2017) I will present an interactive
webinar discussing student engagement strategies as one of four presenters arranged by National University.
Digital Pedagogy Lab Institute (August 2017) I will co-facilitate the “Intro”
track at this week-long institute, introducing participants to the fundamentals of Critical Digital Pedagogy and representing Hybrid Pedagogy
in general sessions, likely serving as emcee for morning gatherings.
These seminars will provide much-needed opportunities for me to expand
beyond my normal routine of teaching academic writing to freshmen. They
also provide opportunities for me to show outside organizations that Saint
Leo University knows how to engage in meaningful conversations about pedagogy, both digital and personal. I look forward to the experiences.
My on-campus teaching experiences have already provided opportunities
for personal growth and development, as well. In my Annual Faculty Development Plan, I listed three goals for my teaching this year:
1. Make daily activities follow from project-based assignments, rather than
one-off activities requiring teacher instruction/leading. Work toward
making independent workers/learners
2. Use only OER resources for all classes
3. Make student work more public, having an audience beyond the classroom walls
In each case, I made significant progress toward integrating the goal in my
personal pedagogy. Though I did not implement the three goals as completely
as I had initially envisioned, I now see how important and beneficial these
goals are and how they apply specifically to students here at Saint Leo. I will
continue working to more deeply implement these goals into my teaching and
our course design.

2.2 Teaching Goals for Next Year
Before suggesting my goals for my fourth year, I want to comment on a goal I
suggested in this section of last year’s portfolio. There, I said I wanted to “rely
more on student peer- and self-evaluation.” As with the goals listed above
from my FDP, I did meet this goal this year. More importantly, though, I have
learned from my implementation of it. Students derive great value in immediate feedback. Faculty cannot provide thorough, immediate, personalized
feedback due to economies of scale. Having students provide feedback to
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each other is both practical and educational—students learn to see writing
as both readers and writers.
The catch, which I discovered by relying too heavily on peer evaluation, is
that students still struggling with fundamental concepts are unable to discern
whether another student applies that concept correctly. That much I already
knew, so I was wary of entrusting evaluation to students and provided scaffolding through the use of review guides and directed questions. What I did
not expect was a failure of these struggling students to self-identify and reach
out for help or further instruction. My office hours were spent largely alone
this year—I believe I had three appointments total per semester. Given the
poor performance of students and their decisions not to make use of office
hours, I conclude that I do not sufficiently convey the difficulty of my course
or its content, and I will work next year to bridge that divide.
In light of my successes and challenges this year, I intend to continue making progress in several areas. Specifically, I plan to:
• work with the Composition Committee to market and build consensus throughout Saint Leo Worldwide around our planned curriculum
changes;
• create workflows that consolidate peer and instructor feedback while
facilitating efficiency;
• continue progress on making student work public, identifying ways to
make the options scalable for Saint Leo Worldwide using technology we
already have or can support;
• develop, propose, and begin teaching classes beyond the 002/121/122
sequence to counteract developing burnout.

2.3 Documentation of Teaching
For the second consecutive year, all of my on-campus courses have been ENG
121, making the inclusion of a collection of syllabi rather redundant. One syllabus from this spring is enclosed as representative of the four on-campus
courses I have taught. Because the other four courses I have taught this past
year were online (and developed by others), those syllabi are not included.
To represent student feedback on my teaching, I open with a nontraditional piece of documentation. Last summer (after my second-year portfolio
was complete), I taught a week-long seminar at the Digital Humanities Summer Institute in Victoria, British Columbia. One student in that class sent me
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an unsolicited letter of recommendation regarding my teaching style. While
this is not related to a Saint Leo course or student, I believe it is a reflection of
my teaching philosophy that I bring to every class.
In addition to the letter of recommendation, I have included comprehensive evaluation reports for all classes available at the time this portfolio was
finalized. Overall, the following documents are provided as demonstration of
my teaching this year:
1. Letter of recommendation from DHSI participant Lucia Pawlowski
2. Course syllabus from Spring 2017
3. Student evaluations from
• 2016 Fall online and on-ground courses
• 2017 Spring on-ground and Spring 1 online courses
4. Department Chair’s observation from Spring 2017
5. Dean’s observation from Spring 2017
6. Publicity email for National University webinar series
7. Post-peer-observation email from Marissa McLargin
Additional documentation, such as syllabi for all sections, is available upon
request.

September 18, 2016
To Whom It May Concern:
I am an English professor at the University of St. Thomas, and I took Chris Friend’s Critical Pedagogy course at
the Digital Humanities Summer Institute (DHSI) in July 2016. I offered to write Chris a letter of
recommendation—he did not ask me for one—because I humbly wanted to put on the record how talented,
brilliant, and nurturing he is.
Chris and his co-teacher, Jesse Stommel, taught one of the most life-changing seminars I’ve ever had in my
career. Through this experience, I learned that digital tools can be used to build classroom community and in
fact resist the atomization so many cultural critics charge is the problem with digital environments. Chris
taught me that a teacher could and should use the digital to enhance what our students already know: that
learning happens in relationship (and therefore digital tools can build peer relationships in unique ways).
Surveying my colleagues at the DHSI who had taken other seminars, I quickly realized that I was lucky enough
to stumble upon one of the most exciting, well-organized, and productive seminars at the event.
The course was thoughtfully structured, with each day thematically building on each other; the week was
thoughtfully structured as well, with a great balance between discussion of deep articles, and hands-on lab
work; the readings were perfectly selected (they were theoretically sophisticated yet accessible to tech
newbies like me). The labs were well-paced and understandable. The discussions were magnificent thanks
to the artful facilitation of Chris and Jesse. As students, we were asked to constantly evaluate the “rhetorics”
of the room—how discussion dynamics were unfolding, and what our own evolving purpose was at the
seminar. Through it all, Chris was compassionate as we struggled to wrap our heads around all-new
pedagogical paradigms, and gave us much individual attention. He was unfailingly tuned in to where we all
were on our own trajectories, and what he could do to advance us along that trajectory. Because of how
they both modeled teaching and talked about teaching, I learned as much about pedagogy from Chris and
Jesse that week as I did taking teaching practicums during my PhD work. Every early and mid-career
professor should be required to participate in a seminar like this so that we learn to constantly reassess
everything.
As a final note, I want to laud Chris for his extraordinary work on Hybrid Pedagogy, a journal I have found
invaluable to my nascent identity as a digital humanities practitioner.
I will be forever indebted to Chris for the caring, compassionate, rigorous, and career-changing instruction he
offered me during one of the most intellectually memorable experiences in my career. I would be happy to
talk to you more about Chris if you’d like to email me at lucia.pawlowski@stthomas.edu.
Sincerely,
Lucia Pawlowski, PhD
Assistant Professor
English Department
University of St. Thomas
St. Paul, MN 55104

This document is available at http://bit.ly/2017sp05syllabus

Academic Writing I Course Syllabus
Chris Friend • Saint Leo University • Spring 2017

Overview
●

●
●
●
●
●

Instructor: Christopher R. Friend, PhD (“Dr. Friend”, “Mr. Friend”, or just “Friend”)
○ E-mail: christopher.friend@saintleo.edu (best way to reach me)
○ Twitter: @chris_friend
○ Office Hours: MWF 16:00–18:00 (4–6pm) in Kirk Hall 311; appointments strongly
encouraged
Course Section: ENG 121.CA05
Meeting: MWF 11:30–12:20 in Lewis Hall 113
Final Exam Session: Monday, 24 Apr 2017, 10:10–12:10
Prerequisite: Passing grade in ENG 002 or satisfactory score on the English Placement
Test.
Course Description: Academic Writing is designed to teach students to communicate
effectively in an academic environment. The goal of the course is to provide
instruction, practice, and discussion to improve students' communication skills.
Students will write for a variety of purposes and audiences and in a variety of
rhetorical modes. The focus of the course is on practical, relevant, academic writing
skills. Although good prose models are used throughout the course, the students'
writing is the primary focus.

Course Outcomes
By fully participating in this course and successfully completing each of its assignments, you
will be able to do many new things related to writing. Some of these may be familiar to you;
you’ll better understand these concepts and how to employ these skills by the end of the
semester. Other points will be new to you; you’ll understand how these ideas do (or don’t) fit
in with your understanding of writing, and you’ll learn when to use (or intentionally avoid) the
skills we learn about.
Specifically, this course will help you:
● See writing as a complex, fluid, recursive process (not as merely a tool).
○ Use multiple, significantly revised drafts to make your writing more complete
and/or successful.
○ Strategically and iteratively employ invention and re-thinking throughout the
writing process.
○ Adapt your writing to multiple audiences given a variety of writing situations.
○ DIstinguish the collaborative, social aspects of writing from plagiarism.

Engage other writers in meaningful revision and respond purposefully to the
feedback of others on your own writing.
Adapt your ideation, revision, and products to reflect the affordances, constraints,
and expectations of various rhetorical situations.
○ Adjust your reading and writing strategies to accommodate different genres.
○ Accommodate various audiences with changes to vocabulary, tone, and
rhetorical strategies.
○ Employ conventions of format and structure relevant to various genres.
○ Use appropriate voice, tone, and level of formality given various writing
situations.
Develop your critical reading, writing, and thinking skills.
○ Compose texts that integrate your own ideas with those of others, employing
citation and appropriate conventions while avoiding plagiarism.
○ Present your own ideas as unique, valuable contributions to the existing
knowledge of a field, rather that regurgitations of existing knowledge.
○ Discuss the relationships among language, knowledge, power, and authority.
○

●

●

Significant Writing-Studies Concepts
Along the way to achieving the outcomes above, I’ll work to get you familiar with the way
writing-studies scholars look at their work and the world around them. My goal is to try and
convince you of these major ideas, which are commonly held beliefs in the discipline.
● Writing is a social and rhetorical activity.
● Writing is performative.
● Reflection and revision are central to writing improvement.
● Writing must be learned and is not perfectible.
● Failure can be an important and effective part of writing development.
● Writing is an expression of embodied cognition.
● Writing expresses and shares meaning to be reconstructed by the reader.
● Genres are enacted by writers and readers with specific purposes, audiences, and
contexts in mind.

Related Discipline-Specific Terminology
And finally, in order to engage in meaningful, informed discussions of the material we’ll study
this semester, you’ll be introduced to—and develop a working knowledge of—these key terms
from writing studies. Some of these may be familiar to you already, which is great, but be
ready to possibly change your views of them this semester.
● Rhetor, Rhetoric, Rhetorical Situation
● Exigence, Purpose, Authority
● Genre, Lexis, Affordances, Constraints
● Literacies (deliberately plural)
● Discourse (vs. discourse), Discourse Community
● Process, Originality, Intertextuality, Plagiarism

Required Resources
This semester, you need these tools to be successful:
● Your SLU-provided Office365 account
● A device that can access the Internet, preferably a laptop, so you can use
○ our Course Blog
○ our class on Lions SHARE Courses
○ the Agenda Slides
● An automatic backup system. Every semester since I started teaching college, I’ve had
at least one student lose all work. Don’t be that student this semester.
○ If you use a Mac, get an external hard drive and use Time Machine.
○ If you use a Windows PC, get an external drive and use Windows Backup and
Restore.
○ Regardless of the device you use, use a tool like Dropbox, Google Drive, Apple
iCloud, or Microsoft OneDrive to store your classwork so that you have an
up-to-the-minute online duplicate of your work. They’re all free services, and
you get a lot of space on OneDrive as a Saint Leo student.
● Reliable access to the Internet and Lions SHARE Courses. Know how to get to your stuff
(including email and documents) if you misplace your laptop, phone, tablet, etc.
● Reliable access to your SLU email account (the one that ends in @email.saintleo.edu).
In the interest of privacy and security, that account is the only one of yours I will
communicate with. You should check your SLU account at least once a day. (FYI, if I
ever have to cancel class, I’ll notify you via your SLU email account, so you should
always check for updates from me before every class.)

Expectations1
While enrolled in this course, you can expect these things from me:
● enthusiasm for research, teaching, and writing;
● clarity and thoroughness in assignments, goals, and expectations;
● personal interest in your learning and work;
● freedom to be creative with the products you create for this course;
● critical feedback to help you improve your thinking and writing; and
● preparation to ensure a beneficial and productive semester.
If at any point you feel I am failing to meet any of those expectations, please let me know.
Your feedback is the best way I can learn how to improve my teaching.
As we progress through the semester, your peers and I will expect these things from you:
● consistent and active participation in class activities, including peer review
assignments;
● informed contributions, based on sufficient preparation and consideration (i.e. doing
the readings and research)
1

The structure and approach of the Expectations section is adapted from the English 239 syllabus of Cheryl E. Ball, ISU.

●
●

an open mind, tolerant and curious about differences of opinion; and
honest and polite commentary and feedback that helps your peers improve their work.

During class discussions and as you work on your assignments, keep in mind that I value these
things in my students:
● thought-out and supported opinions;
● a willingness to take risks and try new approaches to solving problems, as risks often
create the greatest opportunities;
● creativity in how you respond to the challenges created and faced by this course; and
● excellence in your work, showing the best you can produce.

Course Policies
Attendance
●
●
●

Attendance is not mandatory, but it is expected; it will influence the participation
grade.
If you have a reasonable absence, make sure you get your absence excused by
notifying your success coach.
In the case of absence you are responsible for your work, notifying your peers, and
being prepared for the next class. Make sure to check the agenda slides to see what
was done in class if you are absent.

Participation
Participation is divided into two categories.
1. Speak up in class as in answering questions, giving feedback, and being active in
the conversation.
2. Being active in the homework such as the blog or any other given homework.
Also participation will evaluated by peer review with the final decision going to the
instructor.

Grading
1. Writing will be 50% of our grade, based on the final portfolio.
2. Participation will be 50% of our grade, based on peer evaluations.

SLU Grading Scale
A
AB+
B
BC+
C

94–100%
90–93%
87–89%
84–86%
80–83%
77–79%
74–76%

Exceptional
Superior
Excellent
Very Good
Good
Above Average
Average

CD+
D
F

70–73%
67–69%
60–66%
< 60%

Below Average
Marginal
Poor
Failure

Units of Study
Course Calendar at a Glance

Rhetorical Situations
Writing changes based on what it’s supposed to do. In this unit, you’ll learn how to analyze
the situations in which writing operates, including the expectations of readers, the limits of
format, the options available to writers, etc. We’ll study contexts the way that composition
scholars do, researching various environments to understand how they influence the way
writing works within them. This is often considered the hardest of the three units, requiring
an understanding of many new and challenging concepts in order to make sense.

Major Readings
●

●
●

Haas, C. and Flower, L. (1988). Rhetorical reading strategies and the construction of
meaning. College Composition and Communication, 39(2):167–83. [Available online
through SLU library.]
Grant-Davie, K. (1997). Rhetorical situations and their constituents. Rhetoric Review,
15(2):264–279. [Available online through SLU library.]
Gibson, James J. (1979). The theory of affordances. In The Ecological Approach to
Visual Perception (Ch 8). New York: Taylor & Francis.

Major Writing Assignments
●
●

Quick Rhetorical Identification
Analysis of Science Accommodation

Discourse Communities
Writers don’t work in isolation, and writing doesn’t exist by itself. This unit explores the
connections among writers and writing, looking at how social groups form around, use, and
modify writing to suit their needs and achieve their goals. We’ll study groups of people as
composition researchers do, looking for patterns, trends, and strategies used by those groups.
You’ll see how you do (or don’t) fit in with the groups around you, and you’ll learn skills for
adapting your writing to the expectations of new groups. This is often considered the most
important of the three units, bringing together everything we learn through the semester and
establishing significant connections with your academic career.

Major Readings
Overview
● Swales, John. (2011). The concept of discourse community. In Writing About Writing,
Eds. Downs, D. and Wardle, E. Boston: Bedford St. Martin’s.
● Porter, J. (1986). Intertextuality and the discourse community. Rhetoric Review,
5(1):34–47. [Available online through SLU library.]
Lexia
● Gee, J. P. (1989). Literacy, discourse, and linguistics: Introduction. Journal of
Education, 171(1):5–17. [Available from author’s personal website.]
Genre
● Devitt, A. (1993). Generalizing about genre: New conceptions of an old concept.
College Composition and Communication, 44(4):573–86. [Available online through SLU
library.]
● Mirabelli, T. (2004). Learning to Serve: The language and literacy of food service
workers. In What They Don’t Learn in School, Ed. Jabari Mahiri. New York: Peter Lang.
143–62.

●

Miller, C. R. and Shepherd, D. (2004). Blogging as social action: A genre analysis of the
weblog. Into the blogosphere: Rhetoric, community, and culture of weblogs,
18(1):1–24. [Open access.]

Authority
● Wardle, E. (2004). Identity, authority, and learning to write in new workplaces.
Enculturation, 5(2). [Open access.]
● Penrose, A. and Geisler, C. (1994). Reading and writing without authority. College
Composition and Communication, 45(4):505–20. [Available online through SLU library.]

Major Writing Assignments
●
●
●

Multi-Dimensional Definition
Genre Analysis
Discourse Community Analysis

Writing as a Process
In this unit, you will study how writing happens, what writing does, and what writers do to
make writing work. We’ll start with your current processes and the things you’ve learned in
the past, and we’ll question them, complicating your understanding of the process. We’ll
study writing as composition researchers, creating new knowledge about the kinds of writing
you (and your peers) do. This is often considered the easiest of the three units.

Major Readings
●
●
●
●
●

●

Lamott, A. (2005). Shitty first drafts. Bird by Bird: Some Instructions on Writing and
Life, 21–26.
Dila, George. (2015). Rethinking the shitty first draft. Cleaver Magazine.
Contreras, Ingrid Rojas (2016). On Not Writing: An Illustrated Guide to My Anxieties.
Electric Literature: Features.
Stommel, Jesse (2014). What is Good Writing?: A Meditation on Breaking Rules and
Grammar Pedagogy. Jessestommel.com
Berkenkotter, C. and Murray, D. M. (1983). Decisions and revisions: The planning
strategies of a publishing writer, and Response of a laboratory rat: Or, being
protocoled. College Composition and Communication, 34(2):156–72. [Available online
through SLU Library]
Rose, M. (1980). Rigid rules, inflexible plans, and the stifling of language: A cognitivist
analysis of writer’s block. College Composition and Communication, 31(4):389–401.
[Available online through SLU Library]

Major Writing Assignments
●

Contextual Process Analysis (How you write within a specific Discourse Community)

Final Portfolio
At the end of the semester, you’ll compile the final drafts of all your major writing
assignments and decide how best to represent that you achieved the course outcomes. You’ll
explain how the work you’ve done for the semester demonstrates those outcomes and present

your best work in a single digital package. We’ll also create a class journal, presenting your
work along with that of your peers to an audience of administrators and future students.
(We’ll determine the format of this document later in the semester.) In this unit, you’ll
complete the following major writing assignments during finals week:
● Course Outcomes Audit
● Supporting Portfolio
● Submission for Class Journal

Content Required by SLU
Key Core Values
Although all six of SLU’s core values should be evident in the daily operation of our class and
in every assignment you complete, the School of Arts & Sciences has chosen two as the key
core values for this course.
● Integrity — The SLU commitment to excellence “demands that its members live its
mission and deliver on its promise. The faculty, staff, and students pledge to be
honest, just, and consistent in word and deed.” We will demonstrate integrity by
presenting our own work genuinely and our ideas honestly, both in discussion and in
writing.
● Respect — At SLU, “we value all individuals’ unique talents, respect their dignity, and
strive to foster their commitment to excellence in our work. Our community's strength
depends on the unity and diversity of our people; on the free exchange of ideas; and
on learning, living, and working harmoniously.” We will demonstrate respect in our
dealings with others, including our peers with us in class and the authors whose work
inspires or informs our discussion and writing.

Honor Code
Saint Leo University holds all students to the highest standards of honesty and personal
integrity in every phase of their academic life. All students have a responsibility to uphold the
Academic Honor Code by refraining from any form of academic misconduct, presenting only
work that is genuinely their own, and reporting any observed instance of academic dishonesty
to a faculty member.
Complete details can be found in the full SLU Academic Honor Code, from which the above
paragraph was excerpted. Additionally, SLU’s Core Values include Integrity, by which we
“pledge to be honest, just, and consistent in word and deed.”

Commitment to Academic Excellence
Academic excellence is reflected by balance and growth in mind, body, and spirit that
develops a more effective and creative culture for students, faculty, and staff. It promotes
integrity, honesty, personal responsibility, fairness, and collaboration at all levels of the
university. At the level of students, excellence means achieving mastery of the specific

intellectual content, critical thinking, and practical skills that develop reflective, globally
conscious, and informed citizens ready to meet the challenges of a complex world.

Available Resources
Library Resources
You may find that libraries and their resources, both online and on-ground, come in handy for
this course. You have a few options, including but not limited to, the below:
Daniel A. Cannon Memorial Library
Librarians are available in the University Campus library during reference hours to answer
questions concerning research strategies, database searching, locating specific materials, and
interlibrary loan (ILL). Learn more about library services and check their hours by visiting
their LibGuides page or search their catalog from their main page.
Community Libraries
Almost all public library systems offer free borrowing privileges to local community members,
as well as free access to their online databases, including access from your home. The key is
obtaining a library card. Check with your local library to find out how to get a borrower’s
card.
The Library at USF
University Campus students have borrowing privileges at the University of South Florida. Be
sure to bring a current Saint Leo student ID card and proof of current enrollment with you to
borrow USF library books.

Writing Resources on Campus
While on University Campus, SLU students have access to two helpful resources targeted
specifically at writing assistance. Basically, we offer two places where you can get free
tutoring and after-class help with your writing.
Writing and Research Instruction at the Library
The Cannon Memorial Library now offers instruction in writing and research to students of all
levels, across the curriculum. Ángel L. Jiménez and John David Harding offer instruction on all
aspects and stages of the writing process. Please make an appointment by visiting their
website.
Learning Resource Center
The LRC provides tutoring services for all SLU students. The LRC is located on the first floor
of Kirk Hall, and appointments are available through TutorTrac or on a walk-in basis. When
attending a session you will need to bring: course syllabus, course notes and materials
presented in class, course textbook(s), and any questions you have for the tutor. An English
tutor will be able to help you:
● Understand assignment requirements
● Develop ideas
● Plan and organize your writing

●
●
●
●

Identify and address some key aspects of your writing for you to revise
Learn to cite and document sources
Practice strategies for proofreading and editing
Learn to correct errors in grammar, punctuation, and mechanics

Academic Honesty
As members of an academic community that places a high value on truth and the pursuit of
knowledge, Saint Leo University students are expected to be honest in every phase of their
academic life and to present as their own work only that which is genuinely theirs. Unless
otherwise specified by the professor, students must complete homework assignments by
themselves (or if on a team assignment, with only their team members). If they receive
outside assistance of any kind, they are expected to cite the source and indicate the extent
of the assistance. Each student has the responsibility to maintain the highest standards of
academic integrity and to refrain from cheating, plagiarism, or any other form of academic
dishonesty as well as reporting any observed instance of academic dishonesty to a faculty
member.
Academic Excellence
Academic excellence is an achievement of balance and growth in mind, body, and spirit that
develops a more effective and creative culture for students, faculty, and staff. It promotes
integrity, honesty, personal responsibility, fairness, and collaboration at all levels of the
university. At the level of students, excellence means achieving mastery of the specific
intellectual content, critical thinking, and practical skills that develop reflective, globally
conscious, and informed citizens ready to meet the challenges of a complex world.

Student Misconduct
Saint Leo University students are expected to conduct themselves at all times in accord with
good taste and observe the regulations of the University and the laws of the city, state, and
national government. All University community members—faculty, staff, employees,
students—have the right and obligation to report violations of civil or University regulations to
the appropriate University Vice President or Associate Vice President of Academic Affairs.
Should a University community member encounter a disruptive student, the student shall be
asked politely, but firmly, to leave the classroom (or wherever the locus of disruption). A
University community member has the authority to do this if the student is acting in a
disruptive manner. If the student refuses, the appropriate office shall be notified.

Accommodations2
Students with disabilities who need accommodations in this course must contact the
instructor at the beginning of the semester to discuss needed accommodations. No
accommodations will be provided until the student has both contacted the Office of Disability

2

The second ¶ in the “Accommodations” section is adapted from the syllabus of Barbi

Smyser-Fauble, ISU.

Services [Student Activities Building 207, phone (352) 588-8464, fax (352) 588-8605, or email]
and contacted the instructor to discuss appropriate accommodations.
More personally, I am dedicated to incorporating inclusive practices for all students within the
classroom, as well as providing for specific accommodation requests. Beyond the provisions of
the Office of Disability Services, please feel free to contact me with any suggestions and/or
requests you have regarding the accessibility of information and/or interactions in this
course. I am always interested in these types of suggestions, as they may not merely meet a
specific student's needs but could also be employed to make the overall class more accessible
and inclusive for all students.

Saint Leo University

Name: Christopher Friend
Evaluation Session: Fall 1 16WK 2016
Comprehensive Report for Academic Writing I (ENG-121-CA01) - Friend, Christopher
What were the strengths of this course?
Learning more writing vocabulary
The way in which the content was presented to the class
communication
How comfortable he makes the classroom setting.
talking in groups, group activities
Good teacher
What would improve this course?
More writing of essays
The involvement of the classroom
Not much can improve this course.
Somethig to make it more entertaining. Got bored easily.
Student Learning
Question

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Mean

StDev

I gained knowledge about the course content

5 / 71.43%

2 / 28.57% 0 / 0.00%

0 / 0.00%

3.71

0.49

I learned to analyze and critically evaluate ideas, arguments, and points of view

5 / 71.43%

2 / 28.57% 0 / 0.00%

0 / 0.00%

3.71

0.49

I learned to apply course concepts to solve problems and make decisions

5 / 71.43%

2 / 28.57% 0 / 0.00%

0 / 0.00%

3.71

0.49

I learned to apply core values to solve problems and make decisions

4 / 57.14%

3 / 42.86% 0 / 0.00%

0 / 0.00%

3.57

0.53

Strongly
Disagree

Communication and Clarity
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

I understood what was expected of me in this course

2 / 28.57%

5 / 71.43% 0 / 0.00%

0 / 0.00%

3.29

0.49

The instructor effectively used examples or illustrations to clarify course material

3 / 42.86%

4 / 57.14% 0 / 0.00%

0 / 0.00%

3.43

0.53

The instructor's style of presentation held my interest during class

4 / 57.14%

3 / 42.86% 0 / 0.00%

0 / 0.00%

3.57

0.53

The instructor provided timely feedback on my work

3 / 42.86%

3 / 42.86% 1 / 14.29%

0 / 0.00%

3.29

0.76

The basis for grading each assignment was clear

2 / 28.57%

5 / 71.43% 0 / 0.00%

0 / 0.00%

3.29

0.49

The instructor's presentations were well organized

4 / 57.14%

3 / 42.86% 0 / 0.00%

0 / 0.00%

3.57

0.53

Strongly
Disagree

Supporting Learning
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

The assignments helped me learn the course content

4 / 57.14%

3 / 42.86% 0 / 0.00%

0 / 0.00%

3.57

0.53

Discussions were relevant

4 / 57.14%

3 / 42.86% 0 / 0.00%

0 / 0.00%

3.57

0.53

The instructor's feedback furthered my learning

4 / 57.14%

3 / 42.86% 0 / 0.00%

0 / 0.00%

3.57

0.53

The class met for the scheduled number of hours

3 / 42.86%

4 / 57.14% 0 / 0.00%

0 / 0.00%

3.43

0.53

Instructional activities helped me learn the course content

4 / 66.67%

2 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.52

The instructor's presentations were relevant to the course content

4 / 57.14%

3 / 42.86% 0 / 0.00%

0 / 0.00%

3.57

0.53

The assessments (quizzes, tests, assignments) helped me learn

3 / 42.86%

4 / 57.14% 0 / 0.00%

0 / 0.00%

3.43

0.53

Strongly
Disagree

Mean

StDev

Stimulating Interest
Question

Strongly
Agree

Agree

Disagree

The instructor encouraged students to participate in class

5 / 71.43%

2 / 28.57% 0 / 0.00%

0 / 0.00%

3.71

0.49

The instructor helped students feel comfortable in seeking assistance

5 / 71.43%

2 / 28.57% 0 / 0.00%

0 / 0.00%

3.71

0.49

The instructor introduced stimulating ideas about the subject

4 / 57.14%

3 / 42.86% 0 / 0.00%

0 / 0.00%

3.57

0.53

The instructor responded when I reached out for assistance

3 / 42.86%

4 / 57.14% 0 / 0.00%

0 / 0.00%

3.43

0.53

Course Resources
Question
Did you use library resources for this course?
Question

Yes

No

Mean

3 / 42.86%

4 / 57.14%

0.43

0.53

Disagree

Strongly
Disagree

Mean

StDev

Strongly
Agree

Agree

StDev

The library resources, including online library materials, were adequate for my needs in this course

2 / 28.57%

2 / 28.57% 3 / 42.86%

0 / 0.00%

2.86

0.90

The course materials helped me learn

2 / 28.57%

4 / 57.14% 1 / 14.29%

0 / 0.00%

3.14

0.69

The instructor made effective use of the required course materials (e.g., books, articles, and reference
guides)

2 / 28.57%

5 / 71.43% 0 / 0.00%

0 / 0.00%

3.29

0.49

Final Questions

How many hours did you spend on this course per week?

5 / 71.43%

1 / 14.29% 1 / 14.29%

0 / 0.00%

0 / 0.00% 1.43 0.79

What else do you want us to know about your learning experience in the course?
Dr. Friend is one of my favorite teachers I have ever had. He is a great guy, and understands how to get the best out of his students. I love the way his class is set up, and it really
promotes an environment for learning.
Misuse of this system is a violation of your school's policies and subject to appropriate disiplinary action.
© IOTA Solutions, LLC. 1999-2017 All Rights Reserved. Terms of Use

Saint Leo University

Name: Christopher Friend
Evaluation Session: Fall 1 16WK 2016
Comprehensive Report for Academic Writing I (ENG-121-CA05) - Friend, Christopher
What were the strengths of this course?
The strengths of this course is that I learned about english is such a different type of way. I had a lot of freedom to interpret the teachers ideas in my own personal way.
Many great class discussions.
The strengths of this course were applying academic writing terms to further ones writing. In addition, another strength was that an individual had their own authority over what
they wrote instead of a standard guideline. This in my opinion allowed me to expand on my thoughts and create better writing.
the assignments given were really great as they helped with the analyzing and can definitely be used in the future.
This course encourages free and critical thinking, as well as opens your mind to new and diverse ways of looking at seemingly concrete concepts. This course, through its writing
assignments and group activities, truly cultivates your ability to be a better writer. Excellent class to take.
Easy to follow sections/ topics
What would improve this course?
I think that this class is very abstract as well as mental. I would prefer more of a hands on type of literature class especially when it comes to writing. I would like to be given solid
books to read rather than articles and having to make comparisons that way. Also not everyone has strengths in papers, I feel that homework as well as the occasional test or hand
in would have been beneficial to many peoples grades if they were lost or confused in the class.
I do not think there is much needed to improve this course, but if I had to suggest one thing it would be to explain the material more.
it was pretty good. nothing needs improvement in my opinion.
I can't think of any areas in this course in need of major improvement.
The intorduction into new material
Student Learning
Question

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Mean

StDev

I gained knowledge about the course content

8 / 80.00%

2 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.42

I learned to analyze and critically evaluate ideas, arguments, and points of view

8 / 80.00%

2 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.42

I learned to apply course concepts to solve problems and make decisions

8 / 80.00%

2 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.42

I learned to apply core values to solve problems and make decisions

7 / 70.00%

3 / 30.00% 0 / 0.00%

0 / 0.00%

3.70

0.48

Strongly
Disagree

Mean

StDev

Communication and Clarity
Question

Strongly
Agree

Agree

Disagree

I understood what was expected of me in this course

5 / 50.00%

4 / 40.00% 1 / 10.00%

0 / 0.00%

3.40

0.70

The instructor effectively used examples or illustrations to clarify course material

6 / 60.00%

4 / 40.00% 0 / 0.00%

0 / 0.00%

3.60

0.52

The instructor's style of presentation held my interest during class

8 / 80.00%

2 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.42

The instructor provided timely feedback on my work

6 / 60.00%

3 / 30.00% 1 / 10.00%

0 / 0.00%

3.50

0.71

The basis for grading each assignment was clear

6 / 60.00%

4 / 40.00% 0 / 0.00%

0 / 0.00%

3.60

0.52

The instructor's presentations were well organized

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

Strongly
Disagree

Mean

StDev

Supporting Learning
Question

Strongly
Agree

Agree

Disagree

The assignments helped me learn the course content

7 / 70.00%

2 / 20.00% 1 / 10.00%

0 / 0.00%

3.60

0.70

Discussions were relevant

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

The instructor's feedback furthered my learning

8 / 80.00%

2 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.42

The class met for the scheduled number of hours

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

Instructional activities helped me learn the course content

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

The instructor's presentations were relevant to the course content

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

The assessments (quizzes, tests, assignments) helped me learn

7 / 70.00%

3 / 30.00% 0 / 0.00%

0 / 0.00%

3.70

0.48

Strongly
Disagree

Mean

StDev

Stimulating Interest
Question

Strongly
Agree

Agree

Disagree

The instructor encouraged students to participate in class

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

The instructor helped students feel comfortable in seeking assistance

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

The instructor introduced stimulating ideas about the subject

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

The instructor responded when I reached out for assistance

9 / 90.00%

1 / 10.00% 0 / 0.00%

0 / 0.00%

3.90

0.32

Course Resources
Question
Did you use library resources for this course?
Question
The library resources, including online library materials, were adequate for my needs in this course

Yes

No

Mean

6 / 60.00%

4 / 40.00%

0.60

0.52

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Mean

StDev

0 / 0.00%

3.30

0.82

5 / 50.00%

3 / 30.00% 2 / 20.00%

StDev

The course materials helped me learn

6 / 60.00%

4 / 40.00% 0 / 0.00%

0 / 0.00%

3.60

0.52

The instructor made effective use of the required course materials (e.g., books, articles, and reference
guides)

8 / 80.00%

2 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.42

0 / 0.00%

9 / 90.00% 1 / 10.00%

0 / 0.00%

Final Questions
How many hours did you spend on this course per week?

0 / 0.00% 2.10 0.32

What else do you want us to know about your learning experience in the course?
Overall I feel this class was a challenging class even as someone who loves and has their strengths in the literature arts. I feel this class made writing more fun overall. The teacher
was great and very hands on and more than willing to help anyone that wanted the help, he made deep connections with us as a class.
This course really assisted me in furthering my knowledge of how to become a better academic writer. I would strongly suggest this class and professor to any individual who is
looking to increase their writing skills.
This class really helped me to think differently about writing and was quite informative.
Great experience, amazing teaching style
Friend is one of the coolest Professors, always looked foward to going to his class and actually learning
Misuse of this system is a violation of your school's policies and subject to appropriate disiplinary action.
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Saint Leo University

Name: Christopher Friend
Evaluation Session: Fall 1 16WK 2016
Comprehensive Report for Academic Writing II (ENG-122-CA09) - Friend, Christopher
What were the strengths of this course?
nothing
great conversations
Taking the writing step by step
friendly learning environment
Friend is very good at connecting and talking with his students, /'f it's clear he wants us to learn.
What would improve this course?
everything, it was confusing he didn't really tell us what he wanted from us. All we did is peer review instead of getting the teachers feedback.
more clarity
More explained course outline
this course would improve if we had different assignments that we had to complete instead of one large research paper the entire semester
Not doing the same paper or topic all semester.
Student Learning
Question

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Mean

StDev

I gained knowledge about the course content

2 / 22.22%

4 / 44.44% 3 / 33.33%

0 / 0.00%

2.89

0.78

I learned to analyze and critically evaluate ideas, arguments, and points of view

3 / 33.33%

5 / 55.56% 0 / 0.00%

1 / 11.11%

3.11

0.93

I learned to apply course concepts to solve problems and make decisions

4 / 44.44%

2 / 22.22% 2 / 22.22%

1 / 11.11%

3.00

1.12

I learned to apply core values to solve problems and make decisions

3 / 33.33%

3 / 33.33% 2 / 22.22%

1 / 11.11%

2.89

1.05

Strongly
Disagree

Communication and Clarity
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

I understood what was expected of me in this course

2 / 22.22%

5 / 55.56% 1 / 11.11%

1 / 11.11%

2.89

0.93

The instructor effectively used examples or illustrations to clarify course material

3 / 33.33%

4 / 44.44% 1 / 11.11%

1 / 11.11%

3.00

1.00

The instructor's style of presentation held my interest during class

3 / 33.33%

4 / 44.44% 0 / 0.00%

2 / 22.22%

2.89

1.17

The instructor provided timely feedback on my work

3 / 33.33%

3 / 33.33% 1 / 11.11%

2 / 22.22%

2.78

1.20

The basis for grading each assignment was clear

2 / 22.22%

4 / 44.44% 1 / 11.11%

2 / 22.22%

2.67

1.12

The instructor's presentations were well organized

3 / 37.50%

3 / 37.50% 2 / 25.00%

0 / 0.00%

3.13

0.83

Strongly
Disagree

Supporting Learning
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

The assignments helped me learn the course content

4 / 44.44%

2 / 22.22% 1 / 11.11%

2 / 22.22%

2.89

1.27

Discussions were relevant

5 / 55.56%

3 / 33.33% 0 / 0.00%

1 / 11.11%

3.33

1.00

The instructor's feedback furthered my learning

5 / 55.56%

1 / 11.11% 2 / 22.22%

1 / 11.11%

3.11

1.17

The class met for the scheduled number of hours

5 / 55.56%

4 / 44.44% 0 / 0.00%

0 / 0.00%

3.56

0.53

Instructional activities helped me learn the course content

4 / 44.44%

3 / 33.33% 1 / 11.11%

1 / 11.11%

3.11

1.05

The instructor's presentations were relevant to the course content

3 / 37.50%

4 / 50.00% 0 / 0.00%

1 / 12.50%

3.13

0.99

The assessments (quizzes, tests, assignments) helped me learn

4 / 44.44%

3 / 33.33% 1 / 11.11%

1 / 11.11%

3.11

1.05

Strongly
Disagree

Mean

StDev

Stimulating Interest
Question

Strongly
Agree

Agree

Disagree

The instructor encouraged students to participate in class

3 / 33.33%

4 / 44.44% 2 / 22.22%

0 / 0.00%

3.11

0.78

The instructor helped students feel comfortable in seeking assistance

5 / 55.56%

2 / 22.22% 1 / 11.11%

1 / 11.11%

3.22

1.09

The instructor introduced stimulating ideas about the subject

5 / 55.56%

1 / 11.11% 3 / 33.33%

0 / 0.00%

3.22

0.97

The instructor responded when I reached out for assistance

4 / 44.44%

3 / 33.33% 2 / 22.22%

0 / 0.00%

3.22

0.83

StDev

Course Resources
Question
Did you use library resources for this course?
Question

Yes

No

Mean

8 / 88.89%

1 / 11.11%

0.89

0.33

Disagree

Strongly
Disagree

Mean

Strongly
Agree

Agree

StDev

The library resources, including online library materials, were adequate for my needs in this course

5 / 55.56%

3 / 33.33% 1 / 11.11%

0 / 0.00%

3.44

0.73

The course materials helped me learn

4 / 44.44%

2 / 22.22% 3 / 33.33%

0 / 0.00%

3.11

0.93

The instructor made effective use of the required course materials (e.g., books, articles, and reference
guides)

4 / 44.44%

4 / 44.44% 0 / 0.00%

1 / 11.11%

3.22

0.97

Final Questions

How many hours did you spend on this course per week?

5 / 55.56%

1 / 11.11% 1 / 11.11%

1 / 11.11%

1 / 11.11% 2.11 1.54

What else do you want us to know about your learning experience in the course?
This was the worst course I have taken. Academic writing 1 was way better, and this course was honestly a waste of time. He didn't teach us anything, and he didn't make is
known what exactly he wanted. He made us peer review everyday instead of giving us his personal feedback since he's the one grading the work. I don't have a problem with peer
review but I do think the teacher needs to help us understand what is expected of us in the course.
I feel like i did not improve on my writing and this coarse is structured to help students learn and become better at writing and if the instructor gave feedback and constructive
criticism it would of helped me and others improve
Misuse of this system is a violation of your school's policies and subject to appropriate disiplinary action.
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Saint Leo University

Name: Christopher Friend
Evaluation Session: Fall 1 8WK OL
Comprehensive Report for Academic Writing I (ENG-121-CL04) - Friend, Christopher
What were the strengths of this course?
Interactions from the Professor, his videos each week.
What would improve this course?
Student Learning
Strongly
Agree

Question

Agree

Disagree

Strongly
Disagree

Mean

StDev

I participated in the course learning activities

2 / 66.67% 1 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.58

I gained knowledge about the course content

2 / 66.67% 1 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.58

I learned to analyze and critically evaluate ideas, arguments, and points of view

1 / 33.33% 2 / 66.67% 0 / 0.00%

0 / 0.00%

3.33

0.58

I learned to apply course concepts to solve problems and make decisions

1 / 33.33% 2 / 66.67% 0 / 0.00%

0 / 0.00%

3.33

0.58

I learned to apply core values to solve problems and make decisions

1 / 33.33% 2 / 66.67% 0 / 0.00%

0 / 0.00%

3.33

0.58

Strongly
Disagree

Mean

StDev

Communication and Clarity
Strongly
Agree

Question

Agree

Disagree

I understood what was expected of me in this course

2 / 66.67% 1 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.58

The instructor effectively used examples or illustrations to clarify course materials

2 / 66.67%

0 / 0.00% 1 / 33.33% 0 / 0.00%

3.33

1.15

The instructor provided timely feedback on my work

0 / 0.00%

2 / 66.67% 1 / 33.33% 0 / 0.00%

2.67

0.58

The basis for grading each assignment was clear

1 / 33.33% 2 / 66.67% 0 / 0.00%

0 / 0.00%

3.33

0.58

The instructor helped me feel comfortable in seeking assistance

1 / 50.00% 1 / 50.00% 0 / 0.00%

0 / 0.00%

3.50

0.71

Strongly
Disagree

Mean

StDev

Supporting Learning and Stimulating Interest
Strongly
Agree

Question

Agree

Disagree

The assignments helped me learn the course content

2 / 66.67% 1 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.58

Instructional activities helped me learn the course content

2 / 66.67% 1 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.58

The assessments (quizzes, tests, assignments) helped me learn

2 / 66.67% 1 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.58

The online discussions helped me to understand the course content

2 / 66.67%

0 / 0.00% 1 / 33.33% 0 / 0.00%

3.33

1.15

The instructor's feedback furthered my learning

2 / 66.67%

0 / 0.00% 1 / 33.33% 0 / 0.00%

3.33

1.15

The instructor introduced stimulating ideas about the subject

2 / 66.67%

0 / 0.00% 1 / 33.33% 0 / 0.00%

3.33

1.15

The instructor was helpful when I reached out for assistance

2 / 66.67% 1 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.58

Strongly
Disagree

Mean

StDev

Course Resources
Strongly
Agree

Question

Agree

Disagree

Technology support and assistance were adequate for my needs in this course (UTS, Technical Support, etc.)

1 / 33.33% 2 / 66.67% 0 / 0.00%

0 / 0.00%

3.33

0.58

The library resources, including online library materials, were adequate for my needs in this course.

0 / 0.00% 3 / 100.00% 0 / 0.00%

0 / 0.00%

3.00

0.00

The audio/video presentations helped me understand the course content.

1 / 33.33% 2 / 66.67% 0 / 0.00%

0 / 0.00%

3.33

0.58

The course materials helped me learn

1 / 33.33% 2 / 66.67% 0 / 0.00%

0 / 0.00%

3.33

0.58

The instructor made effective use of the required course materials (e.g., books, articles and reference guides)

2 / 66.67% 1 / 33.33% 0 / 0.00%

0 / 0.00%

3.67

0.58

Final Questions
How many hours did you spend (outside of class) on this course per week? When giving your answer, do not
include the number of hours in class.

0 / 0.00%

1 / 33.33% 2 / 66.67% 0 / 0.00% 0 / 0.00% 2.67 0.58

What else do you want us to know about your learning experience in the course?
I loved Mr.Friend, he's very helpful!
Misuse of this system is a violation of your school's policies and subject to appropriate disiplinary action.
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Saint Leo University

Name: Christopher Friend
Evaluation Session: Fall 2 8WK OL 2016
Comprehensive Report for Critical Thinking Lib Studies (LBS-201-CL01) - Friend, Christopher
What were the strengths of this course?
I likes Prof Friend's video critiques of our discussions. These were the best discussions I have participated in at Saint Leo.
The instructors breadth of knowledge and how much input he returned to each of us students. If I am ever in FLA I want to meet and shake his hand and personally tell him
"Thank You".
Prof. Friend himself was the strength of this course. He was very expressive of our assignments, meaning he would provide detailed feedback. Also, he is very understanding
towards late assignments, as in, one day late and he would give the opportunity for full credit, but after that, late policy does apply. He gives feedback on our discussion posts as a
whole class using a video. This is something that I enjoyed as I had never seen it before in my previous classes.
I feel the level of material was extremely beneficial for myself personally and professionally. I intend not only to use my deepened critical thinking skills in my daily life but also in
the classroom with younger students. Professor Friend was always available for support and I really appreciated his sense of humor and professionalism.
Adaptive and helpful teaching
What would improve this course?
Perhaps 1 less Critical Analysis paper. 4 seemed like overkill.
I can not say that anything would improve the course, I love the way he used technology, a video, for his weekly discussions. Professor Friend, Keep up the GREAT work. I am
going to miss the interaction we all shared in this course. Thanks for the ride! Doc
Video capabilities and debates over critical thinking.
Student Learning
Question

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Mean

StDev

I participated in the course learning activities

4 / 80.00% 1 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.45

I gained knowledge about the course content

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

I learned to analyze and critically evaluate ideas, arguments, and points of view

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

I learned to apply course concepts to solve problems and make decisions

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

I learned to apply core values to solve problems and make decisions

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

Strongly
Disagree

Communication and Clarity
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

I understood what was expected of me in this course

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The instructor effectively used examples or illustrations to clarify course materials

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The instructor provided timely feedback on my work

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The basis for grading each assignment was clear

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The instructor helped me feel comfortable in seeking assistance

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

Strongly
Disagree

Supporting Learning and Stimulating Interest
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

The assignments helped me learn the course content

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

Instructional activities helped me learn the course content

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The assessments (quizzes, tests, assignments) helped me learn

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The online discussions helped me to understand the course content

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The instructor's feedback furthered my learning

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The instructor introduced stimulating ideas about the subject

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The instructor was helpful when I reached out for assistance

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

Strongly
Disagree

Mean

StDev

Course Resources
Question

Strongly
Agree

Agree

Disagree

Technology support and assistance were adequate for my needs in this course (UTS, Technical Support, etc.)

4 / 80.00% 1 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.45

The library resources, including online library materials, were adequate for my needs in this course.

4 / 80.00% 1 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.45

The audio/video presentations helped me understand the course content.

4 / 80.00% 1 / 20.00% 0 / 0.00%

0 / 0.00%

3.80

0.45

The course materials helped me learn

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

The instructor made effective use of the required course materials (e.g., books, articles and reference guides)

5 / 100.00% 0 / 0.00% 0 / 0.00%

0 / 0.00%

4.00

0.00

Final Questions
How many hours did you spend (outside of class) on this course per week? When giving your answer, do not
include the number of hours in class.

0 / 0.00% 2 / 40.00% 2 / 40.00% 1 / 20.00% 0 / 0.00% 2.80 0.84

What else do you want us to know about your learning experience in the course?
Great class that should be required. Perfect timing during this monstrous election cycle.
Professor Friend has been the best instructor I have had in my two years of attending ST Leo. A+++++++ Instructor

This course was a great asset in my writing because it taught me to proper steps towards asking the right questions necessary in order to produce excellent papers. I enjoyed that
Prof. Friend implemented the use of the Saint Leo core values into our assignments. It was a great reminder that we ourselves need to uphold on a daily basis, both in and outside
the classroom. One of my favorite courses thus far.
I really enjoyed the video feedback on the discussion board, I felt more in-tune with the professor and his wishes from seeing him and hearing his reviews versus just more words
on the screen. Also I experienced a death in my family during this semester. I also live in Germany. The Professor was very helpful and understanding/caring about me and my
situation. Absolutely made me feel like he really cared about the students in his class and also making sure I had the ability to learn from each assignment instead of just saying
"too-bad." I am ever grateful!
Misuse of this system is a violation of your school's policies and subject to appropriate disiplinary action.
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Saint Leo University

Name: Christopher Friend
Evaluation Session: Spring 1 16WK CA 2017
Comprehensive Report for Academic Writing I (ENG-121-CA05) - Friend, Christopher
What were the strengths of this course?
the topics are good
Rhetorical reading
Discussions were always helpful and interesting. They helped me understand what I supposed to be writing about. I liked some of the interactive activities that were used for
students to gain ideas from one another.
Open Discussions, helps to make terms and ideas flow easier, and teacher more than willing to work with students
Every day is a new topic and a new argument with a new discussion.
The teacher really made us think.
What would improve this course?
The grading
Nothing
nothing
Some people weren't quite prepared with some of the assignments.
Maybe making the rules and the structure of the class more clear. Also the blog was very confusing and I was not a fan of it.
Student Learning
Question

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Mean

StDev

I gained knowledge about the course content

7 / 63.64%

3 / 27.27% 1 / 9.09%

0 / 0.00%

3.55

0.69

I learned to analyze and critically evaluate ideas, arguments, and points of view

7 / 63.64%

3 / 27.27% 1 / 9.09%

0 / 0.00%

3.55

0.69

I learned to apply course concepts to solve problems and make decisions

4 / 36.36%

6 / 54.55% 1 / 9.09%

0 / 0.00%

3.27

0.65

I learned to apply core values to solve problems and make decisions

4 / 36.36%

6 / 54.55% 1 / 9.09%

0 / 0.00%

3.27

0.65

Strongly
Disagree

Mean

StDev

Communication and Clarity
Question

Strongly
Agree

Agree

Disagree

I understood what was expected of me in this course

3 / 27.27%

6 / 54.55% 2 / 18.18%

0 / 0.00%

3.09

0.70

The instructor effectively used examples or illustrations to clarify course material

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

The instructor's style of presentation held my interest during class

4 / 36.36%

5 / 45.45% 1 / 9.09%

1 / 9.09%

3.09

0.94

The instructor provided timely feedback on my work

7 / 63.64%

3 / 27.27% 1 / 9.09%

0 / 0.00%

3.55

0.69

The basis for grading each assignment was clear

6 / 54.55%

4 / 36.36% 1 / 9.09%

0 / 0.00%

3.45

0.69

The instructor's presentations were well organized

6 / 54.55%

4 / 36.36% 1 / 9.09%

0 / 0.00%

3.45

0.69

Strongly
Disagree

Supporting Learning
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

The assignments helped me learn the course content

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

Discussions were relevant

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

The instructor's feedback furthered my learning

6 / 54.55%

4 / 36.36% 1 / 9.09%

0 / 0.00%

3.45

0.69

The class met for the scheduled number of hours

6 / 54.55%

4 / 36.36% 1 / 9.09%

0 / 0.00%

3.45

0.69

Instructional activities helped me learn the course content

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

The instructor's presentations were relevant to the course content

6 / 54.55%

4 / 36.36% 1 / 9.09%

0 / 0.00%

3.45

0.69

The assessments (quizzes, tests, assignments) helped me learn

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

Strongly
Disagree

Mean

StDev

Stimulating Interest
Question

Strongly
Agree

Agree

Disagree

The instructor encouraged students to participate in class

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

The instructor helped students feel comfortable in seeking assistance

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

The instructor introduced stimulating ideas about the subject

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

The instructor responded when I reached out for assistance

5 / 45.45%

5 / 45.45% 1 / 9.09%

0 / 0.00%

3.36

0.67

Course Resources
Question
Did you use library resources for this course?
Question

Yes

No

Mean

4 / 36.36%

7 / 63.64%

0.36

0.50

Disagree

Strongly
Disagree

Mean

StDev

Strongly
Agree

Agree

StDev

The library resources, including online library materials, were adequate for my needs in this course

2 / 20.00%

4 / 40.00% 2 / 20.00%

2 / 20.00%

2.60

1.07

The course materials helped me learn

2 / 20.00%

6 / 60.00% 2 / 20.00%

0 / 0.00%

3.00

0.67

The instructor made effective use of the required course materials (e.g., books, articles, and reference

guides)

2 / 20.00%

6 / 60.00% 2 / 20.00%

0 / 0.00%

4 / 36.36%

4 / 36.36% 2 / 18.18%

1 / 9.09%

3.00

0.67

Final Questions
How many hours did you spend on this course per week?
What else do you want us to know about your learning experience in the course?
Was interesting and enjoyable class.
This course is a great way to be introduced to how people should write academically.
Misuse of this system is a violation of your school's policies and subject to appropriate disiplinary action.
© IOTA Solutions, LLC. 1999-2017 All Rights Reserved. Terms of Use

0 / 0.00% 2.00 1.00

Saint Leo University

Name: Christopher Friend
Evaluation Session: Spring 1 16WK CA 2017
Comprehensive Report for Academic Writing I (ENG-121-CA08) - Friend, Christopher
What were the strengths of this course?
none
The content we learned.
no paper and pen model (except when necessary), free thinking environment, inspirational conversations.
this class let us express ourselves, and we were able to give our ideas, and time was given to us so we were able to finish all of our work
nothing
What would improve this course?
Its all computer based
The unsure feeling students have about their writing and grades, like you don't really know where you stand.
Nothing
the blog assignments (blog comments) need to be better notified
having things just handed into D2L other then his made blog
Student Learning
Question

Strongly
Agree

Agree

Disagree

Strongly
Disagree

Mean

StDev

I gained knowledge about the course content

2 / 33.33%

2 / 33.33% 1 / 16.67%

1 / 16.67%

2.83

1.17

I learned to analyze and critically evaluate ideas, arguments, and points of view

2 / 33.33%

2 / 33.33% 1 / 16.67%

1 / 16.67%

2.83

1.17

I learned to apply course concepts to solve problems and make decisions

2 / 33.33%

1 / 16.67% 2 / 33.33%

1 / 16.67%

2.67

1.21

I learned to apply core values to solve problems and make decisions

1 / 20.00%

2 / 40.00% 1 / 20.00%

1 / 20.00%

2.60

1.14

Strongly
Disagree

Communication and Clarity
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

I understood what was expected of me in this course

1 / 16.67%

3 / 50.00% 1 / 16.67%

1 / 16.67%

2.67

1.03

The instructor effectively used examples or illustrations to clarify course material

2 / 33.33%

2 / 33.33% 1 / 16.67%

1 / 16.67%

2.83

1.17

The instructor's style of presentation held my interest during class

1 / 16.67%

2 / 33.33% 2 / 33.33%

1 / 16.67%

2.50

1.05

The instructor provided timely feedback on my work

1 / 16.67%

1 / 16.67% 3 / 50.00%

1 / 16.67%

2.33

1.03

The basis for grading each assignment was clear

1 / 16.67%

2 / 33.33% 2 / 33.33%

1 / 16.67%

2.50

1.05

The instructor's presentations were well organized

2 / 33.33%

2 / 33.33% 1 / 16.67%

1 / 16.67%

2.83

1.17

Strongly
Disagree

Supporting Learning
Question

Strongly
Agree

Agree

Disagree

Mean

StDev

The assignments helped me learn the course content

2 / 33.33%

1 / 16.67% 2 / 33.33%

1 / 16.67%

2.67

1.21

Discussions were relevant

2 / 33.33%

2 / 33.33% 1 / 16.67%

1 / 16.67%

2.83

1.17

The instructor's feedback furthered my learning

1 / 16.67%

3 / 50.00% 1 / 16.67%

1 / 16.67%

2.67

1.03

The class met for the scheduled number of hours

1 / 16.67%

2 / 33.33% 2 / 33.33%

1 / 16.67%

2.50

1.05

Instructional activities helped me learn the course content

1 / 16.67%

3 / 50.00% 1 / 16.67%

1 / 16.67%

2.67

1.03

The instructor's presentations were relevant to the course content

1 / 16.67%

3 / 50.00% 1 / 16.67%

1 / 16.67%

2.67

1.03

The assessments (quizzes, tests, assignments) helped me learn

1 / 16.67%

2 / 33.33% 2 / 33.33%

1 / 16.67%

2.50

1.05

Strongly
Disagree

Mean

StDev

Stimulating Interest
Question

Strongly
Agree

Agree

Disagree

The instructor encouraged students to participate in class

2 / 33.33%

2 / 33.33% 1 / 16.67%

1 / 16.67%

2.83

1.17

The instructor helped students feel comfortable in seeking assistance

2 / 33.33%

2 / 33.33% 1 / 16.67%

1 / 16.67%

2.83

1.17

The instructor introduced stimulating ideas about the subject

3 / 50.00%

1 / 16.67% 1 / 16.67%

1 / 16.67%

3.00

1.26

The instructor responded when I reached out for assistance

3 / 50.00%

1 / 16.67% 1 / 16.67%

1 / 16.67%

3.00

1.26

Course Resources
Question
Did you use library resources for this course?
Question

Yes

No

Mean

1 / 16.67%

5 / 83.33%

0.17

0.41

Disagree

Strongly
Disagree

Mean

StDev

Strongly
Agree

Agree

StDev

The library resources, including online library materials, were adequate for my needs in this course

1 / 16.67%

0 / 0.00% 4 / 66.67%

1 / 16.67%

2.17

0.98

The course materials helped me learn

1 / 16.67%

3 / 50.00% 1 / 16.67%

1 / 16.67%

2.67

1.03

The instructor made effective use of the required course materials (e.g., books, articles, and reference
guides)

1 / 16.67%

2 / 33.33% 2 / 33.33%

1 / 16.67%

2.50

1.05

Final Questions

How many hours did you spend on this course per week?

3 / 50.00%

3 / 50.00% 0 / 0.00%

0 / 0.00%

0 / 0.00% 1.50 0.55

What else do you want us to know about your learning experience in the course?
Never really grasped the concept of his teaching.
Course was extremely confusing to me. I did not really like how it was computer based.... It was also very boring. I hated this course and wished I would've pulled put.
This course was a much needed break through a hectic semester, it allowed for the excess pressure of writing to be done away with while opening my mind to thinking more
before i did ANYTHING! The professor taught in a way that made me believe that the concepts were my own and not theories that were ratified years before.
the instructor should push on the time when things are do, so that his students become too lazy and wait till the last minute
Misuse of this system is a violation of your school's policies and subject to appropriate disiplinary action.
© IOTA Solutions, LLC. 1999-2017 All Rights Reserved. Terms of Use

Saint Leo University

Name: Christopher Friend
Evaluation Session: Spring 1 8WK OL 2017
Comprehensive Report for Academic Writing II (ENG-122-CL03) - Friend, Christopher
What were the strengths of this course?
The instructor made me want to learn.
Great instructor, interesting reading material.
The Instructor took time out to answer questions we had, and provided detailed feedback to grow in this course.
What would improve this course?
Writing Assignments are too structured at times...asking us to constantly incorporate "St. Leo's" key values is a little too much in my opinion...I feel like it distracts from the entire
purpose of the writing assignment and seems forced.
Provide the page number and the assignment directly.
Student Learning
Strongly
Agree

Question

Agree

Disagree

Strongly
Disagree

Mean

StDev

I participated in the course learning activities

4 / 50.00% 4 / 50.00% 0 / 0.00%

0 / 0.00%

3.50

0.53

I gained knowledge about the course content

5 / 62.50% 3 / 37.50% 0 / 0.00%

0 / 0.00%

3.63

0.52

I learned to analyze and critically evaluate ideas, arguments, and points of view

5 / 62.50% 3 / 37.50% 0 / 0.00%

0 / 0.00%

3.63

0.52

I learned to apply course concepts to solve problems and make decisions

5 / 62.50% 3 / 37.50% 0 / 0.00%

0 / 0.00%

3.63

0.52

I learned to apply core values to solve problems and make decisions

3 / 37.50% 5 / 62.50% 0 / 0.00%

0 / 0.00%

3.38

0.52

Strongly
Disagree

Mean

StDev
0.53

Communication and Clarity
Strongly
Agree

Question

Agree

Disagree

I understood what was expected of me in this course

4 / 50.00% 4 / 50.00% 0 / 0.00%

0 / 0.00%

3.50

The instructor effectively used examples or illustrations to clarify course materials

5 / 62.50% 2 / 25.00% 1 / 12.50% 0 / 0.00%

3.50

0.76

The instructor provided timely feedback on my work

7 / 87.50% 1 / 12.50% 0 / 0.00%

0 / 0.00%

3.88

0.35

The basis for grading each assignment was clear

6 / 75.00% 2 / 25.00% 0 / 0.00%

0 / 0.00%

3.75

0.46

The instructor helped me feel comfortable in seeking assistance

7 / 87.50% 1 / 12.50% 0 / 0.00%

0 / 0.00%

3.88

0.35

Strongly
Disagree

Supporting Learning and Stimulating Interest
Strongly
Agree

Question

Agree

Disagree

Mean

StDev

The assignments helped me learn the course content

4 / 50.00% 4 / 50.00% 0 / 0.00%

0 / 0.00%

3.50

0.53

Instructional activities helped me learn the course content

4 / 50.00% 4 / 50.00% 0 / 0.00%

0 / 0.00%

3.50

0.53

The assessments (quizzes, tests, assignments) helped me learn

3 / 37.50% 4 / 50.00% 1 / 12.50% 0 / 0.00%

3.25

0.71

The online discussions helped me to understand the course content

3 / 37.50% 4 / 50.00% 0 / 0.00% 1 / 12.50%

3.13

0.99

The instructor's feedback furthered my learning

7 / 87.50% 1 / 12.50% 0 / 0.00%

0 / 0.00%

3.88

0.35

The instructor introduced stimulating ideas about the subject

6 / 75.00% 2 / 25.00% 0 / 0.00%

0 / 0.00%

3.75

0.46

The instructor was helpful when I reached out for assistance

7 / 87.50% 1 / 12.50% 0 / 0.00%

0 / 0.00%

3.88

0.35

Strongly
Disagree

Mean

StDev

Course Resources
Strongly
Agree

Question

Agree

Disagree

Technology support and assistance were adequate for my needs in this course (UTS, Technical Support, etc.)

2 / 25.00% 5 / 62.50% 1 / 12.50% 0 / 0.00%

3.13

0.64

The library resources, including online library materials, were adequate for my needs in this course.

3 / 42.86% 4 / 57.14% 0 / 0.00%

0 / 0.00%

3.43

0.53

The audio/video presentations helped me understand the course content.

3 / 37.50% 5 / 62.50% 0 / 0.00%

0 / 0.00%

3.38

0.52

The course materials helped me learn

4 / 50.00% 4 / 50.00% 0 / 0.00%

0 / 0.00%

3.50

0.53

The instructor made effective use of the required course materials (e.g., books, articles and reference guides)

4 / 50.00% 4 / 50.00% 0 / 0.00%

0 / 0.00%

3.50

0.53

Final Questions
How many hours did you spend (outside of class) on this course per week? When giving your answer, do not
include the number of hours in class.

0 / 0.00%

0 / 0.00% 6 / 75.00% 1 / 12.50% 1 / 12.50% 3.38 0.74

What else do you want us to know about your learning experience in the course?
Mr Friend is a great teacher! (and deserves a raise) haha!
Wasn't the best class but it wasn't the worst either.
This professor is by far the best professor I have had my entire life time of being in school. He is very knowledgeable provides amazing feed back from work submitted and also
provided videos of conversations of topics needed for students taking this course throughout the course. A+ if I could grade the professor on his efforts and support for this class.
The instructor matter. Well done.
Misuse of this system is a violation of your school's policies and subject to appropriate disiplinary action.
© IOTA Solutions, LLC. 1999-2017 All Rights Reserved. Terms of Use

From:
Subject:
Date:
To:

Heather Leslie HLeslie@nu.edu
Fw: You are invited! Webinar Series coming soon!
1 March, 2017 at 18:46
Christopher Friend Christopher.Friend@saintleo.edu

Hi Chris,
We sent out the ﬁrst email blast to faculty today! We're pre;y excited
Heather
Heather Leslie, D.B.A. | Learning & Development Specialist
NaEonal University
Center for InnovaEon in Learning
11355 N. Torrey Pines Rd.
La Jolla, CA 92037
858-642-8482 | hleslie@nu.edu | Room 120

From: CIL Training
Sent: Wednesday, March 1, 2017 3:10 PM
To: CIL Training
Subject: You are invited! Webinar Series coming soon!

The Center for Innovation in Learning is proud to announce the launch of an exciting new webinar series
created for faculty by faculty. This webinar series introduces strategies faculty can implement in their online
course to increase student engagement and retention.

Bonnie Stachowiak, Ed.D
Associate Professor of Business
and Management at Vanguard
University and host of the Teaching
in Higher Ed Podcast.

Rena Palloff, Ph.D
Faculty member teaching
in the professional
doctorate in Social Work at
Capella University, author
of several books on the
subject of online teaching
and learning, and is the
2012 winner of the
Richard Wedemeyer
Award for Outstanding
Practitioner in Distance
Education.

Brian M. Morgan, M.S.
Chair and Associate Professor of
Computer and Information
Technology Department, Marshall
University and proponent of
Personalized Learning.

Christopher Friend,
Ph.D.
Assistant Professor of
English at Saint Leo
University and Editor of
Hybrid Pedagogy, an
open-access digital journal
of learning, teaching, and
technology.

Center for Innovation in Learning
National University, 11255 N Torrey Pines Rd

From:
Subject:
Date:
To:

Marissa McLargin Marissa.McLargin@saintleo.edu
Thank you for observing my class.
4 May, 2017 at 11:14
Christopher Friend Christopher.Friend@saintleo.edu

Hi, Chris,
I’m very grateful that you observed my English 122 class in the spring 2017 semester. I respect
your experBse in the subject of rhetoric and composiBon as well as your talent for teaching ﬁrstyear composiBon courses; thus, I was keen to have your insight and pleased that you agreed to
my request.
I was especially thankful for the feedback you gave me aJer your peer observaBon: The materials
you emailed me and the suggesBons you made regarding how to more eﬀecBvely group students
and craJ new (more useful) peer review checklists will be implemented in my upcoming classes.
You didn’t have to observe, and you weren’t paid or awarded for it, so I want to be sure you know
that your service has made me a beQer teacher and my students will be beQer for it too.
Sincerely,
Marissa Glover McLargin, M.A.
Instructor, Department of Language Studies and the Arts
Faculty Advisor, Slam Poetry Club
School of Arts and Sciences
Saint Leo University
352-588-8280

CHAPTER

3

S CHOLARSHIP & P ROFESSIONAL
D EVELOPMENT
In my second-year portfolio, I congratulated myself for presenting at numerous conferences. This year, I am essentially chastising myself for the same
thing—my conference attendance became a distraction from other priorities,
such as providing timely student feedback. As such, my goals regarding conferences next year will include being far more limited/selective about which I
attend and ensuring the conferences benefit me more than I work to benefit
them. My goal next year is to do far less for conferences than I did this year.

3.1 Year in Review
I describe my conference schedule this year as relentless. My personal love
of travel got the best of me, taking over my decision-making and selectivity,
leading me to agree to far too many obligations.
• Two colleagues suggested I attend FCEA; I presented there.
• Another colleague suggested I attend NeMLA; I presented there.
• My dean suggested I attend SoTL Commons; I presented there.
• Feeling it compulsory for a composition specialist, I attended CCCC.
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• My love of the Computers and Writing conference led me to propose a
presentation there, as well.
That’s too much for one year. The time I put into the presentations for those
conferences was not justified by the limited benefits I received by attending
them. In the future, I plan to only attend conferences I feel personally compelled to attend, rather than those I think will look good to my department or
colleagues.
As for published scholarship, I find myself in a frustrating position. The
two edited-collection chapters I listed as “in review” in my second-year portfolio remain as such in this year’s. In both cases, my revision work is complete;
I am merely awaiting notification of publication from the editors. Another
chapter’s draft deadline has been postponed, so it will appear in next year’s
portfolio, instead of this one.
My scholarly production this year therefore consists of two podcast episodes,
an article for REBUS, and a story for Sandhill Review. My goals for scholarship next year are clear: Resume a productive publication schedule that emphasizes journal articles over book chapters and increase my production frequency of podcast episodes.

3.1.1 Conference Presentations
My second-year portfolio included forward-looking references to two seminars I had not attended by the time the portfolio was assembled. Those seminar courses were successful, and I have been invited back to teach at each of
them again this coming summer. With that, my conference schedule for this
year includes:
Florida College English Association (Oct 2016) Presented “Virtual Corridors:
Nurturing States of Mind in Online Spaces.” This presentation sparked
numerous follow-up questions and interest from several attendees, but
the rather small size of the audience and the absence of social-media
discourse at the conference severely limited the influence of this talk. Of
all my presentations this year, this one is the best candidate to become
a journal article, and I hope to transition it into one in the upcoming
school year.
Conference on College Composition and Communication (March 2017) The
group panel proposal I contributed to was not accepted into the program, so I did not present at this year’s conference. Additionally, I found
it difficult to identify opportunities for many breakout chats about shared
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interests as the conference is so large and diverse that people were scattered, rather than concentrated around topics. Given the lack of benefit
I received from this conference, I do not intend to return for the next
few years.
Northeast Modern Language Association (March 2017) Presented “Combatting Otherness: Helping Students Navigate Belonging Through Discourse
Community Analysis.” My presentation was not as well-suited to the
panel as I had originally thought. One very enthusiastic audience member who later said she heard in my talk exactly what she needed to hear.
Otherwise, most post-panel discussion centered on the other presenters. Aside from an enlightening and valuable side conversation over
coffee, this conference did not provide substance for professional growth;
I do not plan to return.
SoTL Commons (March 2017) Presented “‘We’re Not Ideologically Neutral’:
Using Open-Access Journals for Community/Advocacy.” Of the two presentations I proposed, this was the one that got accepted. I took that as
an indication that the conference organizers vouched for the topic’s relevance and interest to the conference community. However, the audience consisted of only two people, leading to an intimate conversation
but not the exchange or distribution of ideas I originally had hoped.
This conference would be beneficial to SLU if we ever develop something like a Center for Teaching Excellence. Program-level concerns
would fit the expectations of this event. Because my interests are not
currently in developing such a center, I do not plan to return to this conference.
Computers & Writing (June 2017) I will co-present “The Techne of Audience:
Being/Bringing the ‘Real’ into the Classroom.” In this presentation, we
plan to discuss our experiment during the Spring 2017 semester of integrating classes of students from across the country to present a greater
sense of audience in student writing. My participation is likely to be
virtual, since this presentation is mere hours before my flight to DHSI
(see next item). I’m disappointed, as this conference generally provides
the richest and most rewarding discussions and opportunities of any I
attend.

3.1.2 Publications
This year, I have published these works:
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• Textual Publications
1. Friend, C. (2016). “Bearing Witness: The Power of the Observed
Kiss” in REBUS Vol. 2, Saint Leo University School of Arts & Sciences
2. Friend, C. (2017). “The Heartbeat of a Community” in Sandhill
Review, Vol. 18, Saint Leo University School of Arts & Sciences
3. Friend, C. (2017, Feb. 06). Politicizing Critical Digital Pedagogy.
Hybrid Pedagogy. Retrieved from http://hybridpedagogy.com.
4. Friend, C. (2016, Dec. 20). On advocacy: Hybrid Pedagogy’s 2016
list of lists. Hybrid Pedagogy. Retrieved from
http://hybridpedagogy.com.
5. Friend, C. (2016, Aug. 02). In the clutches of algorithms. Hybrid
Pedagogy. Retrieved from http://hybridpedagogy.com. (Open peerreviewed by Jesse Stommel and Maha Bali.)
• Audial Publications
1. Friend, C., and Amy Collier (2016, May 19). Friend, C. (Producer).
Questioning Learning. The HybridPod [Audio podcast]. Retrieved
from http://hybridpod.audio
2. Friend, C., Greg B. Curran, and Paul France (2016, Aug. 05). Friend,
C. (Producer). Openness. The HybridPod [Audio podcast]. Retrieved from http://hybridpod.audio
3. Friend, C., and Robin DeRosa (2017, Mar. 08). Friend, C. (Producer). Access. The HybridPod [Audio podcast].
Retrieved from http://hybridpod.audio

3.1.3 Editorial Work
In addition to my authorial work, I have served as peer reviewer on the following publications:
• Unknown authors—publication pending. Effects of Hybridization Training using Finks Integrated Course Design Framework on Facultys SelfEfficacy. International Journal for the Scholarship of Technology Enhanced Learning. Georgia Institute of Technology. (double-blind peer
review)
• Unknown authors—publication pending. Students as Producers in Hybrid Courses: Case Studies from an Interdisciplinary Learning Circle.
International Journal for the Scholarship of Technology Enhanced Learning. Georgia Institute of Technology. (double-blind peer review)
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3.1.4 Professional Development
This year’s professional development opportunities relate to the January rollout of Brightspace by Desire2Learn. As one who integrates online technology
into even my fully on-ground courses, I wanted to ensure I was ready to go
once the system went online. As a result, I signed up for all available training
courses, achieving Sage-level certification. I also attended a Lunch & Learn
on grading and assessment. I intend to continue my professional development with RISE training shortly after this portfolio is complete, as well as any
further in-depth courses on integrating other resources with our implementation of D2L. When Chalk & Wire integration comes to our department, I’ll
be sure to be on the front line of that change, as well.

3.2 Scholarship Goals for Next Year
This school year brought a wealth of distractions from writing productivity.
Next year I need to double-down on efforts to publish in a variety of venues.
My overall scholarship goals for next year are to:
• increase the frequency of podcast production,
• increase my journal (not edited collection) writing (not editing) efforts,
and
• diversify the places my work appears to reach a broader audience.

3.3 Documentation of Scholarship
Aside from in-house publications from Saint Leo, each publication (both aural and textual) mentioned in this document can be accessed, to some degree,
online. In the interests of thoroughness and parity between the print and digital versions of this portfolio, the following pages contain screenshots of each
document and the webpage for each podcast episode. The electronic version
of this document, which presents document titles as links to the original on
the web, is available from http://chrisfriend.us/portfolios. The online content is particularly useful when reviewing the podcast episodes, as they are
difficult to adequately represent in print.

From:
Subject:
Date:
To:

Dr. Daniel Haynes dhaynes@gatech.edu
[IJSoTEL] Article Review Acknowledgement
14 October, 2016 at 12:28
Dr. Christopher Friend christopher.friend@saintleo.edu

Dr. Christopher Friend:
Thank you for completing the review of the submission, "Effects of
Hybridization Training using Fink’s Integrated Course Design Framework on
Faculty’s Self-Efficacy," for International Journal for Scholarship of
Technology Enhanced Learning. We appreciate your contribution to the quality
of the work that we publish.
Dr. Daniel Haynes
Georgia Institute of Technology (Georgia Tech)
Phone 404-894-7569
dhaynes@gatech.edu
________________________________________________________________________
International Journal for Scholarship of Technology Enhanced Learning
http://ijsotel.org

From:
Subject:
Date:
To:

Dr. Daniel Haynes dhaynes@gatech.edu
[IJSoTEL] Article Review Acknowledgement
14 October, 2016 at 12:24
Dr. Christopher Friend christopher.friend@saintleo.edu

Dr. Christopher Friend:
Thank you for completing the review of the submission, "Students as
Producers in Hybrid Courses: Case Studies from an Interdisciplinary Learning
Circle," for International Journal for Scholarship of Technology Enhanced
Learning. We appreciate your contribution to the quality of the work that we
publish.
Dr. Daniel Haynes
Georgia Institute of Technology (Georgia Tech)
Phone 404-894-7569
dhaynes@gatech.edu
________________________________________________________________________
International Journal for Scholarship of Technology Enhanced Learning
http://ijsotel.org
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# “Resistance” by Julien Sanine; CC BY-NC-ND 2.0

Libraries advertize their relationship with “alternative facts”. Religious schools voice strong
opposition to presidential actions. Silenced government employees create rogue Twitter
accounts to voice concerns. Super Bowl ads champion immigration and opportunity in
defiance of Islamophobic executive orders and xenophobic border walls. In this world we now
occupy, everything is political. Everything, we so often think, except our schools. We somehow
believe learning in schools can be isolated from the surrounding society, even when that
society creates, funds, and staffs our schools. We can no longer pretend our classrooms are

separate from current political conditions and discourse.

Ben Kovacs
@KovacsTeach

Follow

Today's curriculum should be today's issues. Kids bring the
world inside when they walk through that door- don't pretend it's
not there. twitter.com/RusulAlrubail/…
10:07 AM - 4 Feb 2017
13

22

For years, we at Hybrid Pedagogy have said that teaching — and this journal — are not
ideologically neutral. As critical pedagogues, we work first toward liberating the oppressed — a
lofty goal in the face of oppressive political regimes. As Audrey Watters puts it in Ed-Tech in a
Time of Trump,
We need to identify and we need to confront the ideas and the practices that are the
lingering legacies of Nazism and fascism. We need to identify and we need to confront
them in our technologies. Yes, in our education technologies. Remember: our technologies
are ideas; they are practices.
This journal has worked to highlight those technologies-as-ideas present in education — the
philosophical and theoretical perspectives on classroom practice — mostly by discussing our
approach to education and the mindsets we should adopt. We aim to influence the mindsets of
classroom practitioners, administrators, librarians, and instructional designers to see critical
digital pedagogy adopted broadly and beneath the policies, assignments, and courses we create.
Our intention at Hybrid Pedagogy has been to host the broader conversation about critical
digital pedagogy and make it accessible to educators of all stripes.
That approach is no longer sufficient. The current international political climate demands
action, not just intentions. Grassroots political groups are springing up around the world,
creating action plans and mobilizing massive groups of people. Here we empower a grassroots
group of educators. In the past, that empowerment has not been explicitly politically
motivated. But we can no longer afford to push politics to the side because it affects us all, at
every turn. Political actions clearly affect
our finances, protecting consumers (or not) from corporate misdeeds and economic
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# “attack the tissue paper” by Pete; CC BY-SA 2.0

We won’t take this lying down. No, we will join together, combine our voices, and raise our own
kind of hell. The 2016 U.S. presidential election is still a fresh wound for many in our
readership. For others, lamenting its outcome sounds like whining. But when the victor’s
platform runs against the foundations of this journal, to be silent about the outcome is akin to
quitting. And we shall not quit.

Since its inception in 2012, Hybrid Pedagogy has stood for advocacy, agency, and critical
consciousness. The incoming administration’s platform is built upon domination, oppression,
and exclusion. Though we might as conscientious citizens accept the election’s outcome, we
needn’t accept the racism and xenophobia that allowed it to happen. The incoming
administration threatens to dismantle the abilities Hybrid Pedagogy fosters in students and
teachers — indeed, in the international network of educators. But this election does not change
our convictions. Instead, this journal will redouble its efforts to bring about meaningful change
in the way students and teachers work together around the globe. Those efforts only begin with
articles.

The Most-Read Hybrid Pedagogy Articles
To provide some context for our renewed efforts, let’s first look at the Hybrid Pedagogy articles
that have garnered the most views this year. These articles draw and maintain attention
because they draw on a balance that is distinctly, quintessentially HybridPed: Each of these
articles examines the use of technology in education as an opportunity to empower. These
pieces show how we should see the role of ed tech as a tool to boost — not restrict or surveill —
learners. As these authors all demonstrate, ed tech should be examined and critiqued, not
mandated and measured.
1. Rick Godden and Anne-Marie Womack’s “Making Disability Part of the Conversation:
Combatting Inaccessible Spaces and Logics”
2. Jesse Stommel’s “The Twitter Essay”
3. Jonathan Rees’s “How Long Will Your Class Remain Yours? Academic Freedom and Control
of the Classroom”
4. The HybridPod’s “Collaboration” episode, with Chris Friend, Maha Bali, Sarah
Honeychurch, and Kevin Hodgson
5. Leila Walker’s “Beyond Academic Twitter: Social Media and the Evolution of Scholarly
Publication”
6. Michelle Reale’s “Hands-Off” Teaching: Facilitating Conversation as Pedagogy in Library
Instruction”
7. Sean Michael Morris’s “Decoding Digital Pedagogy, Part 1: Beyond the LMS”
Yet these articles signal only a beginning of what Hybrid Pedagogy was built to do. We have the
opportunity — indeed, the obligation as critical pedagogues — to be advocates for the
oppressed. As we move forward into a new year and new administration, we resolve to devote
our attentions to the work, the people, and the empowerment that are being threatened.
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We sacrifice control in the name of convenience. As we become like cyborgs, we should expect
more control over our technology. Tech has long aimed to provide additional conveniences for
modern living, with the idea that a gadget would take care of something for us. The premise is
that our lives are made easier when we worry less about the small stuff, stepping aside to allow
technology do the grunt work. But the more we step aside, the less involved we are, and the less
we control our environment, our information, our lives. We are giving algorithms control over
increasingly complex aspects of our lives.
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The idea of using an algorithm to care for humans has received popular attention recently with
the case of a driver who died when his Tesla Model S drove underneath a semi that was crossing
his lane. The car was in autopilot mode, with assistive radar and cameras activated; the driver
died when the top of his car was sheared off by the underside of the semi trailer. Now begins
the blame-aversion game that will become increasingly common as automation takes over
automobiles: The car maker says autopilot is an assist feature and that the fault lies with the
driver. Consumer Reports says the name “autopilot” suggests autonomy and that the fault lies
with the software system. The driver — the one person directly affected by the incident —
cannot share his take on things.
Things.
We want our things to talk to other things, to be aware of other things, to protect us from
threatening things. We trust our safety and well-being to plenty of devices: electronic accesscontrol devices, home security systems, airbags and anti-lock brakes, to say nothing of
pacemakers. When our things fail to protect us, do we fault ourselves for too much trust, the
programmers for too little insight, or the corporations for too much hubris?
As our devices become increasingly integrated into our daily lives, the need for transparency in
those devices’ functions increases, too. And with so many of our devices gaining the ability to
communicate with other devices — be they thermostats in our homes or server farms in silicon
valley — that transparency becomes both more critical and more difficult to suss out. Yet
rather than falling prey to the seductive simplicity and convenience of these devices, we need
to exert our ability to control our own environments. Otherwise, our environments will be
crafted for us, without regard for our interests, our privacy, or our humanity.
A particular set of studies provided fascinating perspectives on how our environments craft
our humanity. They sought to address whether human nature could be directly manipulated by
external control. Jesse Stommel recently wrote about what we can learn by looking back on the
famous Milgram experiments of the 1960s. Those experiments garnered more than their share
of attention in the years since their initial publication. Myriad interpretations make it
challenging to determine how best to interpret the findings — or to determine whether
anything was actually “found” in the first place.
The Milgram experiments, in brief, set out to determine whether people would follow orders in
the face of perceived authority when those orders caused perceived harm to another human.
The oft-cited initial article reported that 65% of the study’s participants were willing to deliver
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Download file | Play in new window | Duration: 40:55 | Size: 37.56M
You can also view a full transcript of this episode.
In episode nine, I spoke with Janine DeBaise about her style of responsive teaching. It’s her
answer to the idea of “best practices”. The trouble with best practices, according to Janine, is
that they are created by someone else and said to be the unqualified “best” idea for everyone in

any situation. Now when I put it that way, you might object, saying that I’m carrying the
meaning to an absurd extreme. “Not every situation,” you might say. “Just the regular ones.”
But think about learners for a minute. What’s going on in their minds? What do they want to
learn about, and what importance does that learning hold in their lives right now? The answer
will be different for everyone. Even in a lecture hall of medical students, they might want to
understand the same material and pass the same exam, but the way they understand or
remember that material will be different for each person. The associations they make among
concepts will be distinctive. An oncologist and a pediatrician would take very different things
away from the same session because they see things from different angles and with different
interests. If you throw in personal background, previous learning experiences, and current life
situations, those differences only increase.
So the idea of “best practices” is built on an assumption of standardization — standardized
content, standardized delivery, and standardized humans. Those assumptions strip away the
individuation and personal interest that drives us all to actually learn things for ourselves. If
all we’re left with is standardization, the personal purpose is gone from learning,
subordinated to the systemic purposes of cranking out more standardized, credentialed clones.
But again, I may be over-stating things.
To help bring perspective and clarity, I talk with Amy Collier, Associate Provost for Digital
Learning at Middlebury College. Amy talks and writes a lot about the liminal state of working
through something but not completely getting it yet. It’s that wonderful (or unsettling,
depending on your view) time when you’re playing around with an idea and seeing how well it
works in various situations without actually feeling like you really get what’s going on. You’re
working on building your understanding and experience, but you’re not quite there yet. That
feeling is what Amy and her colleague Jen Ross have taken to calling “not-yetness”, and it’s the
idea I wanted to chat more with her about. Amy’s been friends with the folks from Hybrid
Pedagogy for quite some time, and she presented one of the keynotes at Digital Pedagogy Lab
Cairo in March 2016. In her talk, Amy presented not-yetness to a group of people interested in
critical digital pedagogy.
In this episode, Amy chats about the connection between not-yetness and critical digital
pedagogy, the changing nature of outcomes, the learnification movement, the value of
education, the need for risk in learning, and the “rhetoric of opportunity” versus the “rhetoric
of brokenness” being used in education. She covers a lot of ground, and through it all, she
emphasizes the importance of questioning — as a means of improving our teaching, enhancing
student learning, and understanding the contexts in which we all work.
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Our typical focus on this journal and podcast is on students — advocating for their agency and
authority over their own education. We’re taking a brief diversion with this installment and
instead focusing on the needs of teachers. No, it’s not a selfish approach to demand for
compliance out of students. Instead, it’s a look at when teachers need to be open and honest
with students if they are to establish an environment in the classroom that encourages the sort
of agency we normally discuss.
For some teachers, creating a classroom environment that encourages trust, understanding,
experimentation, and risk can be tricky. Each of those characteristics requires a degree of
vulnerability, and that can come at a cost — sometimes a tangible one — when people open up
and share with their colleagues. This episode of HybridPod explores that decision to be open, for
teachers to tell students about themselves, particularly about their sexuality. As we’ll hear, this
maddeningly complex decision has to be made again and again with each set of students we
encounter, at each institution where we work, in the context of each class discussion. It’s a
tough situation to manage, and it deserves careful consideration.
To help us examine these scenarios, I speak with Greg Curran from Pushing the Edge and Paul
France from InspirEd about how, when, and why they opt for openness in their classes.

The following music was used in this episode:
Featherlight (remix – vocals by Heather Feather) — Lee Rosevere; CC BY 4.0
Quizitive — Lee Rosevere; CC BY 4.0
Heat Haze — Lee Rosevere; CC BY 4.0
Featherlight — Lee Rosevere; CC BY 4.0
Say Something Like That — Lee Rosevere; CC BY-NC 4.0
Pre-Vertex (Limited Functionality Is My New Jam) — Lee Rosevere; CC BY-NC-SA 4.0
Thoughtful — Lee Rosevere; CC BY 4.0
The Life and Death of a Certain K. Zabriskie, Patriarch — Chris Zabriskie; CC BY 4.0
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In this episode (full transcript available), I spoke with Robin DeRosa about a broad issue that
affects the way we do things in our classrooms; the way programs design their courses; the way
institutions support their faculty and learners; and the way knowledge, education, and
publication are funded. I’m talking about the issue of access — particularly open access — to

course materials, course content, teaching tools, and even student work.
Ensuring that students have access to available networks of knowledge is just one piece of a
very large and complex problem. We also need to ensure teachers have access to materials that
help them teach. And everyone in the classroom has to have access to whatever tools are being
used, whether that’s a #2 pencil that Betsy Devos seemed unable to find on her first day of work
or a laptop that students could use to help them annotate or even publish online articles.
That’s what we’re exploring in today’s episode: What does it take to access an education?
Learners must know how to navigate the system; how to self-advocate when needed; and how
to distinguish among necessary processes, bureaucratic obstacles, and genuine injustices.
Without these institutional social skills, navigating — and getting to — an education takes
more effort than the learning itself.

Music used in this episode:
Solutions (c) — Lee Rosevere, CC BY-NC 3.0
After Dark — Lee Rosevere, CC BY-NC 4.0
Gentle Whispering — Lee Rosevere, CC BY-NC 4.0
Thoughtful — Lee Rosevere, CC BY 4.0
Soft Euphoria — Lee Rosevere, CC BY-NC 4.0

Please support this project, through donations of finances, publicity, or attention — whatever’s
in your budget right now.
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3.4 Documentation of Professional Development
Where possible, I include below documentation of my attendance at, or participation in, various professional development opportunities. Several of the
sessions discussed above provided no tangible documentation of my participation, so no physical evidence can be included in this packet. However, the
SLU training for D2L, as well as the SoTL Commons Conference, presented
certificates to participants, which are enclosed on the following pages.
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THIS CERTIFICATE OF ACHIEVEMENT IS AWARDED TO

Christopher Friend
Instructor has learned the essential skills needed to prepare a course offering, communicate with learners, and assess learner progress in a D2L
course offering.

Tuesday, October 11, 2016
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THIS CERTIFICATE OF ACHIEVEMENT IS AWARDED TO

Christopher Friend
Instructor has learned the savvy skills needed to communicate with learners, create and manage course content, and assess learner progress in a
D2L course offering.
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THIS CERTIFICATE OF ACHIEVEMENT IS AWARDED TO

Christopher Friend
Instructor has learned the sage skills needed to communicate with learners, create and manage course content, and conditionally reward learners in
a D2L course offering.

Tuesday, October 11, 2016
DATE

Saint Leo University
Faculty Enrichment & Development

ISSUER
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CHAPTER

4

I NSTITUTIONAL S ERVICE
In the previous section, I noted how overwhelming my travel schedule has
been this year. I noted how my decisions to attend certain conferences came
as a response to suggestions and perceptions of my peers, rather than personal interest or determination. Similar scenarios played out on the edges
of my service commitments, as well. To be sure, my committee memberships
have each been personally rewarding this year. But committing to a joint publication in REBUS and a solo piece in Sandhill Review directed too much of my
writing efforts into local, not national, products. While I certainly appreciate
the benefits of building community through writing, I think my energy needs
to be redirected in the future. All told, my story of institutional service this year
shows frustration at the edges, despite being productive and well-meaning at
its core.

4.1 Year in Review
My service work over the past year echoes my scholarship efforts in one disappointing and obvious way: The most significant elements remain in progress
and unresolved at the end of the school year. Each committee I have worked
with this year has unfinished work and will continue its work next year. Though
the lack of completion can be rather deflating, I view this as an opportunity
86
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for each committee to do what it has been charged to do with integrity and
excellence.
I feel honored to serve on the committee selecting a new department chair
for Language Studies & the Arts. That’s fortunate, as this honor will continue
next year—the committee has yet to select a candidate, despite four Skype
interviews and two on-campus visits. Despite the lack of resolution at the
end of the school year, I do stand behind the committee’s decisions and look
forward to continuing our process in the Fall.
Similarly, the efforts of the Composition Committee hit a setback in Fall
2016, when our plans to update the curriculum for ENG 121 & 122 were stopped
at the department level before being presented to the school for approval. Initially, I thought the Fall 2016 semester would be a milestone in the redevelopment of our composition courses. The Composition Committee finalized
design changes for ENG 121 and 122, and I prepared justification for submitting the courses to the Curriculum Committee. The proposal never reached
the committee, instead being stopped by the dean. At the time, the proposal’s
failure to make it to even department-level consideration stung—it was the
first major setback I had experienced in the process. The unexpected failure
took some steam from my forward progress in the Fall, leading to some stagnation that I need to recover from in the coming year.
As with the search committee above, I do agree with the ultimate decision
in this case, and I am eager to resume our efforts in the Fall. After the initial
sting faded, I have come to understand and agree with the dean’s perspective.
The plans made by the Curriculum Committee, despite efforts to get representation from Center faculty, were campus-centric. We were on a trajectory to
impose changes without first building support and explaining our rationale.
In the upcoming year, I intend to work with the Composition Committee to
market our ideas to the department across the institution, solicit concerns
from various stakeholders, and build consensus around the advantages of our
proposal. Beyond being a venue for debate and discussion (a role it has fulfilled well), the committee now needs to become a resource I can rely on to
make progress on more than paperwork. Over the next year, I intend to meet
with department chairs across campus and center directors to listen to their
needs for composition.
The halt on the curriculum proposal presented an opportunity for me: I
attended Faculty Development Day at the Chesapeake Center. This brief trip
helped expand my perspective and understanding of our institution. Aside
from the Composition Committee, every curriculum conversation I’ve heard
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on campus has been specifically about campus courses offered to traditionalaged students. From my viewpoint, the course-creation process was simple
and involved little need for consensus, integration, or alignment with other
concerns. Visiting the Chesapeake Center helped me see not only how different our facilities and students are but also how much our Centers rely on our
campus faculty and course design.
Toward the end of the Spring 2017 semester, I joined the English APR committee lead by Lis Aiken. As with the committees above, this committee, too,
arrives at the summer with unfinished work. Through numerous contentious
conversations, this committee has uncovered deep rifts in the perceptions of
what it means to be an English major, what an English degree should entail,
and what our degree program should offer our students. The committee expected to resolve questions about our program’s goals, but we ended up discovering other, more fundamental questions of identity in the process. Answering these questions is vital to the future of our degree, though, so continuing work in the Fall is essential.
Similarly, the Content Initiative Workgroup, led by Steven Rheinschmidt,
anticipates continued work in the Fall 2017 semester. We have made significant progress to understand and advocate for the use of high-quality, low-cost
materials in our courses, but various external forces (including union negotiations) have slowed our initial inertia. We anticipate announcing a website
of resources, an incentive program, and a marketing blitz in support of this
initiative. The marketing blitz they’re planning could easily serve as a model
for outreach efforts for our composition program—we will need to use similar
large-scale publicity projects to help make sure our faculty knows what our
writing program can and cannot do for them and their students.

4.2 Service Goals for Next Year
My goals for the coming year emerge directly from my brief visit to the Chesapeake Center in the interests of composition course design. That trip helped
me identify needs, not only for the Composition program but also for my professional growth at this institution. For next year, I intend to:
• maintain my involvement in on-campus committees and the Faculty
Senate,
• engage department chairs on campus and center directors across Saint
Leo Worldwide to expand my understanding of their writing needs and
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the needs of their students as we continue to plan our composition revision, and
• use the composition committee to develop a plan to “sell” a revised
composition curriculum to our campus and worldwide faculty.

4.3 Documentation of Service
Because all my committee work is ongoing, the various committee chairs have
not sent out the typical concluding emails thanking participants for their service. Therefore, my available documentation is rather thin. The following existing materials document some my service involvement for the year:
• acceptance email from Sandhill Review
• first page of my article in REBUS

From:
Subject:
Date:
To:

Sandhill Review sandhillreview@gmail.com
Re: Submission for consideration
2 February, 2017 at 11:51
Christopher Friend Christopher.Friend@saintleo.edu

Dear Christopher

Thank you for submitting to the 2017 Sandhill Review. We enjoyed your work very much
and would be pleased to include your submission "The Heartbeat of a Community" in this
year’s edition. Congratulations!

If you have not already done so, please include a brief bio note or 3-5 sentences (see sample
below). Also we’d love to know your relationship to our University (faculty, staff, alum,
student, or Sandhill Writers Retreat participant). Note: the editors reserve the right to make
very minor edits to adhere to the conventions of grammar, usage or mechanics. Should any
significant edits need to be made, we will contact you.

Please Save the Date for our “Crack the Spine” Party on Thursday, April 7, 2017 at 6pm
(venue to be determined). We will debut the new edition and celebrate with readings by the
authors. Let us know if you’ll be able to read when you submit your bio. Also, please mark
your calendar for the Fifth Annual Sandhill Writers Retreat, Saturday, May 20, 2017. For
more information see the website at:
http://www.saintleo.edu/academics/schools/school-of-arts-sciences/the-sandhill-writersretreat.aspx

Thank you for participating and for believing in poetry, prose, drama, and art. Thank you
again for your contributions to the writing life and your support of the Sandhill Review.

Sincerely,

Gianna Russo, Editor-in-Chief and Poetry Editor
Dr. Patrick Crerand, Prose Editor
Marissa McLargin and Natalie Cassidy, Editorial Assistants

Contact: sandhillreview@gmail.com

Gianna Russo
Editor-in-Chief, Sandhill Review
Director, Sandhill Writers Retreat.
On Tue, Nov 1, 2016 at 1:26 PM, Christopher Friend <Christopher.Friend@saintleo.edu> wrote:
Hello, Gianna and Sandhill staff! I hope your November is off to a great start.
I have attached my submission for the 2016–17 issue of Sandhill Review for your consideration. I look forward to your
feedback!
Thanks for your time,
Chris Friend
---

Christopher R. Friend, Ph.D.
Assistant Professor of English
Saint Leo University | University Campus - MC 2016
Kirk Hall 311
(352) 588-7293
christopher.friend@saintleo.edu | @chris_friend

Bearing Witness:

The Power of the Observed Kiss
by Chris Friend

Why do we close our eyes when we kiss?

Social and cultural precedents make it clear
that as we approach the point of contact, our
eyes should be shut . The more intimate the
scenario, the more passionate the scenario,
the less likely we are to look . But why? What is
it about the kiss that makes opening our eyes
so awkward - so creepy? Sure, closing our eyes
allows us to focus on senses other than vision .
Sure, a kiss brings our partner’s face into such
close proximity that open eyes would be either
crossed or useless . Sure, it may feel instinctive
to let the embrace and the contact take over
our awareness . But I assert that we close our
eyes intentionally, as a means of protecting the
intimacy of—and keeping control over - the
wondrous moment .
A kiss can be innocent and sweet,
scandalous and daring, or passionate and
intimate . Much of the distinction depends not
on who’s participating but on who’s watching .
For the participants, a kiss is an opportunity
to share, to join, perhaps to taste . It’s a physical
effort of combination, of connection . Two
people decide to offer, to share, to exchange .
They spend a few moments alone with each
other in a mental space of focused attention .
In the midst of an intimate, prolonged kiss,
our thoughts often give way to overwhelming
emotions and stimulating physical sensations .
We are entranced, wrapped up in what our lips
are doing with someone else’s . It’s a sharing
and a connection that makes time hold its
breath . No matter how brief, the kiss contains
a fundamental message: I am here for you right
now .

But kisses aren’t necessarily discrete . What
often feels like a private moment becomes a
performance if others are within eyesight of the
event . This performative nature gives the kiss
power, but it is often power over those involved
in the kiss, power given to an outside observer .
By itself, a kiss can feel harmless and pleasant;
with an audience, it becomes dangerous and
bold . That audience interprets the significance
of the act, judges its (in)appropriateness,

A kiss can be
innocent and sweet,
scandalous and daring, or
passionate and intimate.
and determines whether to tell others that
it happened . A kiss is mysterious because its
power comes not from the act but from its
witnesses . And where better to witness a kiss
than in movies and television? Today’s media,
which doubtless help shape our conviction that
eyes should be closed during a kiss, also know
that the witnesses of a kiss confer its power
and significance . That relationship between
observation and power can be seen by
reviewing how kisses in popular culture are
withheld or exposed .
When people want to kiss, and especially
when their lips approach each other’s, their
actions and expressions create a sort of tension .
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This tension can be foiled and continued
indefinitely so long as the lips don’t connect .
But resolving that tension can be palpable,
even for people not engaged in the kiss, only
witnessing it . Film and television studios
understand the power of the withheld kiss .
Hollywood manipulates audiences by not
showing a kiss . When two characters meet
and develop a romantic interest in one
another, audiences will continue watching,
expectations mounting, awaiting the resolution
of the anticipation . They’ll continue watching
through to the end of a feature-length film, or
across several episodes of a television series think of the success of soap operas here - just
to end the tension and see the kiss they know
is coming . That tension increases if the couple
is prevented from kissing by circumstance
or interruption . Such “almost kisses” have
become a trope of modern television,
manipulating audiences with ease . Ariel and
Prince Eric in Disney’s The Little Mermaid; Luke
and Leia in Star Wars Episode IV: A New Hope;
Marty and Jennifer in Back to the Future; Gaby
and Troy from High School Musical; Elizabeth
and Will from Pirates of the Caribbean: Curse of
the Black Pearl - the list seems endless .
The suspense before witnessing a successful
kiss isn’t limited only to fiction . Consider the
traditional American wedding ceremony: A
couple’s matrimony is solemnized specifically
with the consent of the witnesses . Those
witnesses are given the authority to object to
the unity sought by the couple . If no objections
are raised, the reward/conclusion of the
ceremony is to have the couple kiss publicly,

